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THE 2000–2001 READING AND WRITING 

FOR CRITICAL THINKING PROJECT IMPACT 

AND INSTITUTIONALIZATION STUDY 

INTRODUCTION 

Reading and Writing for Critical Thinking (RWCT) is a professional development project for 

teachers.  Its purpose is to promote interactive methods of teaching that prepare students for 

citizenship in open societies.  In its first four years, 1997–2000, more than 8,000 teachers completed 

RWCT training workshops in 24 countries throughout Eastern Europe and Central Asia.  When a 

country first joins RWCT, four educators who have volunteered through the International Reading 

Association travel to the host country to train 20 to 40 teachers to use RWCT strategies.  Volunteers 

offer a series of nine workshops over the course of 12 to 15 months.  During that time, participating 

teachers practice the curriculum and adapt RWCT strategies to match individual circumstances.  

Between workshops, RWCT participants meet monthly with colleagues to discuss progress in 

mastering RWCT strategies.  They also receive feedback from peers and RWCT volunteers who 

observe their classroom teaching.  After completing their training, first-year participants are expected 

to become trainers for future generations of RWCT teachers. 

The RWCT training is designed to be accessible to teachers at every grade level, from 

primary school through college, and is not limited to specific subject areas.  The curriculum focuses 

on process rather than content.  Teachers learn strategies to conduct self-reflective problem solving 

and active engagement in the educational process.  They are then supposed to incorporate these 

strategies into their instructional practices—encouraging pupils to examine the implications of their 

ideas, expose their ideas to polite skepticism, balance them against opposing points of view, 

construct systems to substantiate their ideas, and take a stand based on those systems. Although the 

core RWCT approach is the same cross-nationally, individual country characteristics inevitably lead 

to differences in project implementation.  In fact, RWCT encourages participants to adapt the project 

to meet local needs and to extend the project in ways that can have the most positive impact on 

teachers and pupils.   

This Impact and Institutionalization Study was designed to complement the 2000–2001 

Evaluation of the RWCT Project.  For this reason, it examines cross-national similarities and 

differences in the implementation of RWCT in the same four countries that participated in the 
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evaluation:  the Czech Republic, Kyrgyzstan, Latvia, and Macedonia.  These countries reflect the 

geographic diversity of RWCT in Eastern Europe, Central Asia, the Baltics, and the Balkans. 

This report includes country-level case studies that discuss the following: 

 The educational situation within the country; 

 The intended role of RWCT in educational reform; and 

 The impact and institutionalization of RWCT at the local and national levels. 

STUDY DESIGN AND DATA COLLECTION 

The information in this report is based on more than four years of data collected from a 

variety of sources, including background documents from the Open Society Institute (OSI) and the 

International Reading Association (IRA); extant project materials that had already been translated 

into English from the participating RWCT countries; interviews with country coordinators conducted 

at the 2001 RWCT conference in Brasov, Romania; and in-country interviews conducted in March 

2001 with students, educators, and administrators familiar with RWCT.1  The in-country interviews 

were based on semi-structured interview protocols that were developed at the American Institutes for 

Research (AIR) in collaboration with RWCT country coordinators and IRA volunteers (see 

Appendix A).  Coordinators in each country were asked to schedule at least 24 interviews with 

people who were knowledgeable about RWCT, could provide insight into the development of the 

project over the past three to four years, and would be thoughtful about lessons learned. 

The interviews were conducted by AIR staff and the same data collectors who had 

administered surveys and made classroom observations for the RWCT evaluation. To provide a well-

rounded picture of RWCT’s impact and institutionalization, stakeholders at different levels of the 

educational system,  from elementary school teachers and pupils to ministers of education  were 

interviewed.  The list below describes the types of people interviewed for this study: 

 School (3 schools in each country): 

 

 School principal or head teacher (1 in each school who was familiar with RWCT) 

 RWCT teachers (2 in each school) 

                                                 
1 Interviews were conducted by RWCT evaluation data collectors, who were trained in interview procedures; International 

Reading Association volunteers; and people affiliated with RWCT in target countries. 
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 Non-RWCT teachers (2 in each school who were unfamiliar with RWCT)  

 Pupils of RWCT teachers (1 group of 3 to 5 pupils in each school who had been exposed 

to RWCT methods) 

 

 College or university (1 in each country): 

 

 Administrators (1 or 2 who were familiar with RWCT) 

 Faculty (2 who had participated in RWCT training) 

 Students (1 group of 3 to 5 students who were familiar with RWCT) 

 

 Government: 

 

 Local official (1 locally elected official or school board member who was familiar with 

RWCT) 

 National official (1 nationally elected official or Ministry of Education official who was 

familiar with RWCT) 

 

 Non-profit organizations: 

 

 Non-profit leader (1 who was familiar with RWCT) 

 Soros or Open Society Institute affiliate (1 staff or board member who was familiar with 

RWCT) 

Once the interviews were completed, in-country data collectors submitted write-ups of the 

interviews to AIR staff for analysis and coding.  AIR used QSR NUD*IST, a computer software 

package that facilitates the analysis of qualitative data. 

The analysis in this study is based on a conceptual model of how institutional changes take 

place over time.2  The framework provides a standard set of criteria for examining the extent to 

which RWCT, in its first three to four years of implementation, has integrated itself into educational 

systems, developed a network of supports, and positioned itself for sustainable growth after the 

completion of the initial three-year OSI funding period.  These criteria follow: 

                                                 
2 Benjamin Crosby.  Organizational Dimensions to the Implementation of Policy Change.  Washington, DC: United States 

Agency for International Development, September 1996, pp. 31-12. 
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1. Legitimization – The extent to which an initiative is viewed as legitimate by people and 

organizations that are in positions to commit economic and political capital in support of 

the project 

2. Constituency Building – The extent to which those who stand to directly benefit from the 

growth of the initiative are advocates and are willing to push for reforms 

3. Resource Mobilization – The extent to which public and private donors are willing to 

allocate limited resources for the initiative 

4. Organizational Design and Modification – The extent to which organizations 

implementing the initiative are willing to make reforms and modifications to existing 

administrative, regulatory, and support structures to support the initiative 

5. Monitoring the Impact – The extent to which the effect of implementing the initiative on 

broader educational reforms and changes in behavior can be documented 
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THE IMPACT AND INSTITUTIONALIZATION OF RWCT IN TARGET COUNTRIES 

 

CZECH REPUBLIC 

 

The Educational System in the Czech Republic 

With the dissolution of communist Czechoslovakia in 1990, the Czech Republic gained its 

independence and began the transition from a centralized economy and government to a market 

economy and pluralist democracy.  Under the former communist regime, the Ministry of Education 

(now the Ministry of Education, Youth, and Sport (MEYS)) was responsible for all decisions 

concerning the goals and content of teaching, including curriculum.  In 1990, the Act on State 

Administration and Self-Government in Education gave greater independence and responsibility to 

individual schools, specifically to principals and local authorities.  It also gave autonomy to 

institutions of higher education in all areas of activity.  To varying extents, this change has resulted in 

the adoption of new teaching techniques and greater freedom for teachers.  One higher-education 

administrator explained: 

The biggest change in educational reform since communism is the shift from a focus 

on loyal citizenship to individual growth.  Unfortunately, the educational 

infrastructure and philosophy is mired in the old model. 

Ministry of Education 

The Ministry of Education, Youth, and Sports is ultimately responsible for all state-run 

elementary and secondary schools, which it finances with funds from the state budget.  The MEYS 

sets the national curriculum, which is developed by educational researchers and academics, in 

cooperation with teachers and representatives of professional groups.  Much of state funding is 

allocated to schools on the basis of student enrollment, which is calculated by multiplying a per-

student rate by the total number of students enrolled in the school.  In areas where emigration has led 

to a decline in the school-aged population, local schools are under pressure to retain pupils — or 

even to attract additional pupils — to keep the school open.  Interviews with school administrators 

reveal that in some cases, parents’ perceptions about the quality of instruction at individual schools 

can have an impact on student enrollments, causing some principals to adopt new curricula, teaching 

methods, or extracurricular activities to maintain student enrollment. 
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The MEYS monitors school activity and curriculum implementation through the Czech 

School Inspection Program.  Under this program, school inspectors visit schools to review various 

aspects of school management, conduct classroom observations, and review curriculum.  The results 

are published in reports made available to the MEYS and local authorities and are posted on the 

World Wide Web.  In some cases, the reports influence the decisions that local governments make 

about school funding. 

The National Research Institute of Pedagogy (NRIP) leads the educational system.  It is the 

MEYS office responsible for defining the parameters of and implementing the national curriculum, 

developing all compulsory guidelines for Czech schools, and accrediting textbooks.  NRIP develops 

numerous “framework educational programs” for different levels of the educational system, such as 

nursery education, basic education, and secondary education.  

Preservice Teacher Education 

Preservice teacher education is conducted at pedagogical faculties in universities throughout 

the Czech Republic.  Students studying to become teachers are required to complete clinical work as 

student teachers at elementary and secondary schools known as faculty schools — schools that 

support student teaching programs.  In some cases, the interaction between the pedagogical faculties 

and the faculty schools extends beyond the sponsorship of student teacher practicums, with teachers 

and professors carrying out additional projects. 

In-Service Teacher Education  

Currently, the MEYS has no official requirements for in-service teacher education.  For this 

reason, in-service teacher education is largely carried out on a school-by-school basis.  School 

principals play a key role in determining professional development and also make most major 

decisions about academic programming, student enrollment, administration, and teacher education. 

Principals have relative autonomy from the school district offices, because they are paid by the local 

municipal government.  School districts fund the upkeep of school buildings and, at their discretion, 

may also fund extracurricular activities; purchase materials, such as computers and playground 

equipment; or, in some cases, fund professional development for school faculty.  Because of a 

continuing trend toward decentralizing the education system, school boards comprising teachers, 

parents, and other local citizens play an increasing role in school governance and can also have an 

impact on in-service teacher education. 
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History of RWCT in the Czech Republic 

The RWCT project was initiated in the Czech Republic in 1997, sponsored by the Open 

Society Fund (OSF), Prague and the Open Society Institute (OSI), New York.  The original core 

group of 28 teachers has lost only three members (all have left teaching).  The remaining 25 are 

energetic and talented teachers, and the majority have made the next step and are now trainers 

themselves.  Several second- and third-generation workshops are now under way, and important 

alliances have been made with other institutions and organizations. 

In 2000, RWCT moved away from OSF sponsorship and was housed under a non-

governmental organization (NGO), Friends of Committed Teaching (PAU).  A registered NGO with 

the MEYS, PAU is a small, pro-educational reform organization that is built on a network of several 

hundred teachers across the Czech Republic.  Among other activities, twice a year PAU conducts 

conferences on school improvement and teaching techniques, which have included sessions on 

RWCT methods.  Recently, the RWCT project has moved to an NGO called Critical Thinking, which 

is also recognized by the MEYS.  This group is currently responsible for coordinating RWCT 

activities in the Czech Republic and receives funds from OSF, OSI, and the MEYS.   

Impact of RWCT on Education  

Impact of RWCT on School Classrooms 

Interviews conducted with pupils and teachers illustrate that RWCT methods can have a 

profound impact on the classroom environment — and on teachers and pupils.  Pupils and teachers 

interviewed suggested that RWCT increases their motivation to learn and to teach.  Other effects of 

RWCT discussed in interviews include improved teacher-pupil communication, teacher openness to 

different points of view, and increased teacher confidence.  Interviews with pupils reveal that RWCT 

is having an impact on the way students communicate in the classroom.  In several interviews, 

groups of pupils exemplified the RWCT model by discussing and debating the pros and cons of 

RWCT methods.  A common area of concern among teachers and pupils interviewed was 

maintaining class discipline, especially during group work, and preparing students for graduation and 

end-of-the-year exams. 



2000-2001 RWCT Institutionalization and Impact Study 

  American Institutes for Research 8 

Several of the teachers interviewed explained that before their involvement in RWCT 

workshops, they were considering leaving the teaching profession.  An elementary teacher in Prague 

said,  

Four years ago I was in a deep professional crisis.  I stood in front of a decision: to 

leave school or not? …I was sure I had nothing to give my pupils and school and they 

had nothing to give me. 

Later, discussing the impact of RWCT on her motivation, the same teacher explained,  

I felt that my teaching made sense and that I am a person who could contribute to 

children’s development and at the same time be happy myself.  I was back in school, 

indeed. 

Another effect of RWCT on the teachers interviewed has been greater openness with students 

and colleagues inside the classroom and out.  One of the teachers stated:  

[After RWCT] I don’t judge or evaluate everything all the time.  I accept things and 

ideas and I allow myself time to think about them carefully and thoughtfully. 

…When I am involved in solving a problem with another person, I don’t expect 

certain solutions. 

A ninth-grade pupil who was interviewed commented that the advantage to studying in 

RWCT classrooms is that discussions between pupil are more open.  This opinion prompted a debate 

among the other students participating in the interview: 

Pupil 1:  I think we also learn how to communicate with each other.  We speak much 

more in her classes than in classes of other teachers.  And I think it is important to 

speak, to know how to express what you want or need to. 

Pupil 2:  I agree.  But sometimes it is a problem because we cannot come to a 

conclusion.  Everybody in the group emphasizes his solution or his opinion and it is a 

problem.  

Pupil 3:  But I think this is how it goes in real life.  People don’t always agree with 

each other.  And I think we have to know it and we have to know how to deal with it. 

Pupils interviewed believed that they were learning more in RWCT classrooms.  One group 

of pupils discussed the impact of RWCT on their learning: 

Pupil 1:  I think we also do more work [in the RWCT classroom].  Not just that we 

would concentrate on more topics, but we deal with a topic for longer time so we can 

study it more deeply.   
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Pupil 2:  I understand what you mean.  We will know more details about fewer 

topics. 

Pupil 3:  But we also have to think about the details or about the systems and about 

connections, about reasons and consequences and so on.  So I think we learn to think 

more deeply about the content taught. 

In spite of these positive views, pupils did debate whether RWCT methods taught them the 

specific information they would need to pass entrance exams.  The pupils were especially concerned 

with how the information they were learning in class was being conveyed, explaining that it was 

difficult to separate what they were learning into distinct categories or subtopics.  One manifestation 

of this problem was in note taking.  A pupil in a social studies class taught by an RWCT teacher 

commented:  

We tried to write important notes, but we don’t know what is important to remember 

of a certain topic.  Later, we don’t know what to learn for tests.   

A classmate added: 

We will have to prove we have general knowledge of society and history and so on 

[for entrance exams].  So I would prefer that we had a clear notion of civic education 

topics, especially about some of them, like economics, for example. 

Pupils expressed concern that group work did not always result in a fair and accurate 

allocation of credit for work performed.  Two groups of pupil were particularly concerned about 

“lazy” students who let the group do work for them, and they expressed doubts about whether the 

teacher could see differences in effort and achievement among group members. A pupil in the sixth 

grade explained: 

Sometimes there are children who disturb others.  And if we are in groups, it is not 

easy for the teacher to know who doesn’t work.  I don’t know if [the group work] is 

good. 

A classmate added:  

I don’t mind if somebody speaks too loudly and so on, but I hate it if we work and 

somebody does not work and we must work for him. 

School teachers interviewed were especially concerned about managing classrooms of older 

students who had had limited exposure to highly interactive class work prior to RWCT.  Although 

students were poorly behaved even before RWCT, maintaining order in the classroom during group 
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work can be especially difficult.  An elementary teacher in Kladno, who was having more difficulty 

with her ninth-grade class than with her sixth-grade class commented: 

I will send my application for this year’s RWCT Summer Institute and I’m going to 

ask for a workshop on discipline: how to balance discipline necessary for school 

work with democratic teacher approaches toward students and toward content taught. 

One teacher interviewed explained that RWCT had increased her interaction with university 

instructors.  Some teachers described a common perception that instructors at the university level are 

the ruling authorities on issues of education that can be divisive.  The mixed nature of RWCT 

workshops places university and school faculty together in a constructive environment that fosters 

communication across the two groups.  One teacher explained: 

After some time, I lost my over-respect for my university colleagues and I understood 

that here, in this project, we were colleagues indeed. 

Later the teacher added, 

We also formed small groups [three or four people] consisting of teachers from 

different school levels, and we generated and developed a cooperative “researcher” 

project.  The idea was that university teachers and their school colleagues would 

work on a certain very specific and very practical issue. 

Impact of RWCT on University Classrooms 

According to RWCT project coordinators, RWCT is being integrated into preservice teacher 

education at many of the pedagogical faculties in universities throughout the Czech Republic.  Future 

students not only are experiencing RWCT methods in the their own classes through professors who 

have participated in RWCT workshops, but also are learning to apply RWCT methods to their own 

teaching while conducting their practice teaching in schools as part of the teacher certification 

process.  

According to interviews with professors at a university in Prague, RWCT can a have a 

positive impact on student motivation.  A professor of elementary education explained: 

RWCT methods are not completely new to my students, so they do not have 

problems incorporating the methods into their teaching.  They enjoy trying the 

methods out on themselves and one another.  They enjoy the atmosphere that it 

creates where there is substantive discussion, and they are able to express their 

opinions.  It is the more difficult path of instruction, but it is worth it. 
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A professor of pedagogy at the same university distinguished between current teachers who 

get involved with RWCT and her teacher education students who experience RWCT while pursuing 

their studies at the university.  In discussing how RWCT has affected her students, she said: 

I have noticed strong differences between people who have taught in the past.  The 

new teacher-education students enjoy the process of being asked about their opinions, 

but they were not as interested in learning the methods.  The existing teachers are 

more excited about using the methods right away.  Even though the new students are 

not as excited, it is still a good idea for preservice teacher education. 

Legitimization of RWCT in the Czech Republic   

Interviews conducted for this study suggest that reform-minded educators and administrators 

see RWCT as a legitimate form of professional development that could potentially integrate the 

critical-thinking components of the new national frameworks.  Interviews also suggest that in 

contrast, more conservative stakeholders who support the old system are less likely to see RWCT as 

a legitimate form of professional development.  In spite of the conservatism of many teachers, 

interviews suggest that RWCT has established itself in the center of Czech educational reform. 

Interviews suggest that RWCT is establishing legitimacy within the MEYS.  The Chief of the 

Czech State School Inspectors has met on several occasions with the country coordinator for RWCT, 

and trainings on RWCT have been provided for select State School Inspectors.  Additionally, an 

interview with the principal of one elementary school in Prague revealed that the Chief of the State 

School Inspectors intended to observe classes taught by RWCT teachers at the school.  To provide 

background information for her upcoming visit, the school sent her RWCT materials, including 

pupils’ work and video footage of RWCT instruction.   

The principal of another elementary school in Prague that has a large number of RWCT 

teachers and provides RWCT workshops described the school’s most recent visit by school 

inspectors: 

In addition to the evident interest of the Chief of the State School Inspectors, two 

weeks ago, Czech school inspectors visited us for inspection.  They were excited 

about the school and about the children.  We were happy that the inspectors were the 

better ones because they understood what the school is about.  I must admit that I was 

not sure about the results of the inspection.  Two years ago, we had problems — [the 

school was] the same but the inspectors were different.  They couldn’t understand 

how it was possible that we had placed children’s products with mistakes on display.  

They also argued against the way in which we organized reading journals.  We used 
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the “personal reading logs” strategy.  The inspectors couldn’t understand that children 

are encouraged to write down their own opinions and read texts and no “objective” 

facts about the writer and the book.  This year, the inspectors were impressed when 

they read quite long stories written by our smallest pupils. 

Interviews with two instructors and one department head at a teacher-education college in 

Prague reveal that higher-education faculty hold differing views about the extent to which RWCT 

has a legitimate role in Czech education reform.  An administrator at the university said that critical 

thinking, in general, is a “fundamental component of the government’s educational agenda,” but that  

in the current governmental accreditation committee, more conservative members are 

less interested in critical thinking.  Critical thinking is just one topic of many.  [The 

accreditation committee] feels that reform efforts should focus on academic 

approaches rather than critical thinking skills.  

This view was seconded by a professor at the same university who completed the RWCT workshops:  

Not all faculty take the RWCT approach.  Some are more conservative.  Faculty in 

the Department of Elementary Education tend to be more innovative.  All of us 

support constructivist approaches to teaching.  Of the 12 faculty who teach here, three 

took part in the RWCT training. 

In the newly decentralized Czech education system, school principals have more power to 

provide professional development opportunities for their teachers.  Teachers and principals 

interviewed at several schools had different opinions about RWCT’s role in educational reform.  Two 

principals were reticent to introduce yet another professional development project into their schools; 

however, others who had participated in RWCT workshops were supportive of and enthusiastic about 

implementing RWCT methods and making the project available to their teachers.  An elementary 

school teacher in Prague explained: 

Three months ago, our principal invited two RWCT workshop leaders to provide a 

sample workshop on RWCT.  Why did she do this?  She observed my classes and 

found my kind of work with children meaningful and effective.  She is also a good 

headmaster — she wants to be the head of a school with a good reputation.  She 

wants our school to be respected by parents and community leaders.  I think that she 

also wants to belong to those schools that are connected with progressive reform. 

According to the same teacher, the vice-principal at her school also recognizes RWCT as a 

legitimate form of teacher education.  She explained the vice principal’s involvement with RWCT: 

Our vice-principal participates in a long-term, in-service training course within the 

pedagogical faculty, and fortunately they were provided workshops on RWCT led by 

both RWCT participants and university instructors. …Now she is working on her 



2000-2001 RWCT Institutionalization and Impact Study 

  American Institutes for Research 13 

final paper for the pedagogical faculty, and naturally, she has chosen an RWCT topic: 

“RWCT methods in math instruction.” 

In contrast, one school administrator interviewed had limited exposure to RWCT and had the 

perception that it focused on group work only.  She questioned whether RWCT was different from 

other professional development programs:  

Why should I bother with any of these new methods?  There is nothing new about 

them anyway.  I have seen a bit of that workshop — children were running down the 

corridors, which is forbidden.  I can imagine there is a lot of good there, but there is 

too much humbug being made about it.  It is simply “a lot of old things in new attire.”  

There are surely some people who want to get a heap of [money] out of it, so they 

took some methods that a sensible teacher uses anyway, gave them a shiny name, 

“Critical Thinking” — that sounds wonderful, doesn’t it? — and want to push us into 

that stuff now.  

Because parents ultimately control where their child studies, parental perceptions of RWCT 

can affect the enrollment of a school that is implementing RWCT methodologies.  This, in turn, can 

have an impact on funding from the school district, which is largely based on student enrollment 

numbers.  Interviews with students and teachers suggest that RWCT, when properly understood, is 

supported by parents whose students attend RWCT classrooms.  A student in the sixth grade 

explained that the use of free writing in her class has improved her ability to justify her ideas.  

However, the lack of emphasis on spelling and grammar is difficult for her mother to understand. 

“My mother read my writing and she was concerned!  She couldn’t understand why the teacher let us 

make mistakes.” A pupil in the ninth grade who studies in a class with an RWCT teacher said:  

I talked to my father about these [RWCT taught] classes, and he told me we are lucky 

to have a chance to study in a different way than our parents had.  They had no 

possibility to express their opinion or to ask questions about things they were really 

interested in. 

An RWCT teacher who held an open lesson for parents made the following observation:   

Several parents told me they had been afraid about what their children would learn 

and “know” [as a result of RWCT].  They had the impression that their children only 

played in school because they liked to go to school.  Parents’ memories of their own 

school days were about boredom and meaningless tasks that most of all required a lot 

of patient repetition.  They had no clue how to understand the fact that their children 

liked to go to school.  Now they had an opportunity to understand.  
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RWCT Constituency Building in the Czech Republic 

The Czech Republic has a large number of organizations that are implementing new and 

innovative teaching methods, such as Friends of Committed Teaching (PAU), the Healthy Schools 

Project, and Dokazu To.  Supporting these organizations is a network of teachers who form a 

constituency for educational reform across the country.  Interviews conducted for this study suggest 

that RWCT enjoys the support of these teachers.  A common theme that emerged in interviews with 

teachers was their dissatisfaction with the current system of teaching.  As a result, they were applying 

new techniques and activities — group work, especially — in their classrooms with varying results.  

Participation in RWCT served to justify some of the methods and techniques they were already using 

and provided a system for learning and using them.  An elementary school teacher in Prague 

explained, “I always wanted to work ‘in a different way’ but didn’t know very precisely what the 

different way should be about.”  Another elementary school teacher in the city of Kladno said:   

I had been experimenting with approaches and new procedures and new methods for 

many years before RWCT came here.  But I always lacked a system. …The RWCT 

concept was what I was looking for.  Immediately I understood what I had been 

doing before for all those years.  The course explained me to myself, if I can put it 

that way. 

In interviews, teacher advocacy for the RWCT project ranged from weak to extremely strong.  

Teachers interviewed who had not completed the workshops but had cursory knowledge of RWCT 

were not strong advocates, unlike those teachers who had participated in the full RWCT workshops.  

A non-RWCT teacher who attended introductory RWCT trainings at her school said the following 

about RWCT: 

What is also important is that pupils enjoy the lesson more, and the older they are, the 

greater the extent to which the methods can be used.  Generally speaking, these 

methods are good and can be used in any subject, but first, there is nothing new about 

them.  I have been using them for a long time, as well as my colleagues.  Second, 

there are many different methods as good as these, and one should make a selection, 

going for what suits him or her best. 

By comparison, an RWCT teacher who teaches at a school with a large RWCT faculty made 

the following observation about the initiation of RWCT workshops: 

It is funny but exhausting what has happened after the first workshop: I have no 

break. …Somebody always needs advice and wants to discuss her fresh experience in 

attempting to implement in class what she has learned in the [RWCT] workshop. 
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…So, now we — myself and another participant of the RWCT courses and the course 

on effective adult education — have prepared a brief RWCT course that consists of 

four workshops for our school colleagues.  Twenty-three teachers participate.  I hope 

that some of my colleagues will continue the work either with me next academic year 

or with the Critical Thinking NGO — they can participate in the summer institute or 

in follow-up courses. 

Information from an interview with an RWCT teacher suggests that without any knowledge 

of RWCT and the theory behind it, more traditional teachers are likely to have difficulty working 

with pupils who are accustomed to working in the RWCT style.  During the interview, the RWCT 

teacher described what happened when a teacher with no RWCT experience substitute taught her 

second-grade students: 

The children were confused because she didn’t allow them to speak to each other 

during the work on tasks and she said it was cheating.  She was very angry about it 

and told my pupils that they were pupils whose fate it was to stay stupid and 

uneducated.  She explained to them that if they didn’t work individually, nobody 

would profit from the work in school.  Clever pupils will waste time with the stupid 

ones and stupid ones would never know anything without the teacher’s lectures. 

Resource Mobilization 

The sustainability of RWCT in the Czech Republic depends on the accumulation of resources 

from a broad range of sources.  Interviews conducted for this study reveal that the RWCT project in 

the Czech Republic has a number of resources, including a newsletter, programmatic support at 

schools and universities, and financial and administrative support from other NGOs involved in 

educational reform.  Combined, these resources have given the project extensive scope.  

The extent to which organizations are willing to provide financial and organizational support 

in the future is difficult to ascertain.  Interviews suggest that the cost of providing workshops for 

teachers will be the responsibility of schools and teachers, with additional support coming from 

NGOs and the government.  At the governmental level, funds are limited, and professional 

development is not the explicit responsibility of local governments, as a local government official in 

the town of Kladno explained: 

I am an optimistic person, and I feel that changes are necessary in the school system 

in our country and in our region as well.  But you know, we cannot support [RWCT] 

with money.  And we cannot support teachers in schools — we don’t have money for 

in-service education.  We pay only for buildings, not for people. 
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In spite of the scarcity of financial support for professional development from local 

governments, a university administrator pointed out that in keeping with the ongoing educational 

reform in the Czech Republic, project implementation is increasingly taking place at the local level. 

He commented: 

Implementation is the biggest challenge in the Czech Republic.  The opportunities for 

implementation depend on the change in financial support and control over the 

direction of reform, which is increasingly taking place at the local instead of the state 

level. 

According to RWCT country coordinator for the Czech Republic, the financial onus of 

providing professional development lies mostly with individual schools: 

Each school has a limited, very limited, amount of funds that can be used for in-

service teacher education.  If a program has Ministerial accreditation — RWCT has it 

— the expense of this training can be paid from these funds.  But the money can also 

be used for other things.  Some schools can earn their own money — and very often 

they use this money for education. 

As in other countries, schools and teachers are most important resources for the ongoing 

implementation of RWCT.  In the Czech Republic, schools and teachers are largely responsible for 

financing their participation in RWCT workshops by drawing on school funds or even the teacher’s 

personal funds.  This is true not only for workshops, but also for the RWCT Summer Institute.  A 

professor of pedagogy commented: 

People know about RWCT around the country, but it can be expensive for many 

teachers to participate.  Summer workshops are very expensive because of the 

accommodations and meals. 

RWCT in the Czech Republic has also established its own publication, Kiticke Listy, that 

offers teachers a forum to discuss issues related to critical thinking, as a principal at an elementary 

school in Kladno explained in her interview: 

We also read the journal Kriticke Listy.  Some of us do.  The journal is full of 

practical information and it answers questions.  It also presents exciting questions that 

have no final answer.  These questions are posed by our colleagues nationwide so we 

feel connected to them through the journal.  The journal is “live.”  I means it 

expresses our professional life and our problems. 
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The publication is funded through OSF, Prague, and OSI, with future funds promised by 

IRA.  RWCT project staff is considering how to disseminate Kriticke Listy in the future, as RWCT’s 

country coordinator explains: 

We also want to accept an offer made by a famous Czech pedagogical journal, 

Moderni Vyucovani, to join with our Kriticke Listy. …It would mean printing eight 

pages about RWCT each month in a journal that has 2,500 subscribers — a lot for 

Czech Republic.  But they want us to pay about 200,000 CZK a year, which we do 

not have.  If we give up Kriticke Listy, we would be able to publish in Moderni 

Vyucovani.  But we know that Kriticke Listy represents a place for many teachers 

who would never write to Moderni Vyucovani, and we know that Kriticke Listy is a 

means of additional training, networking, and information.  So we have to decide.  

Right now we are leaning toward keeping Kriticke Listy. 

A major resource mobilized for RWCT activities is volunteer time.  Teachers are rarely 

reimbursed for the time they spend in workshops.  Likewise, trainers are often not compensated for 

their work.  As mentioned earlier, the financial responsibility for providing RWCT workshops 

largely falls on the school and teachers, with local governments able to contribute only small 

amounts of money.  However, interviews with teachers present evidence of additional sources of 

funding and organizations that have committed resources to produce RWCT activities.  The principal 

of an elementary school in Kladno explained her dilemma in terms of funding while organizing an 

RWCT workshop for staff at her school: 

We decided with the RWCT coordinator to organize an [RWCT] training for the 

staff.  We still hesitate about the best “logistic” for the course.  My first thought was 

that we would do it here at school during holidays.  Teachers have to work, but 

children are not here, so we can take advantage of this time.  During my discussions 

with [the country coordinator], I slightly changed my mind and I thought about her 

offer to support an “out off school” training.  She told me that we can use some 

money they received as a grant from the Jan Hus Foundation.  The grant is for the 

“Whole School Movement” project.  We are involved in the project, so we can be 

supported in this way.  It is an attractive idea to have the teachers far from their 

homes, far from their families, hungry husbands, and children.  They would 

concentrate on the training.  But I know the risks, too.  I am afraid to [require the 

training].  Or better said, I hesitate to [require] it because I know that approach 

doesn’t work.  You don’t accept ideas if you are forced to accept them.  And I would 

like them to accept it, not just participate in a training. 

Several teachers mentioned in interviews that organizations had brought the project to their 

attention.  An elementary school teacher in the town of Kladno described her first contact with 

RWCT as a the result of her membership in other organizations: 
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I was a member of PAU [a non-governmental, non-profit organization for 

innovations in school instruction and school life of pupils and teachers, which is 

based on a grassroots movement of progressive teachers]. ...PAU started its 

cooperation with a huge new innovative project named Dokazu To. …The project 

uses different programs, brings them together, and offers them to teachers, principals, 

and parents.  Because I was a PAU member, I received a newsletter with the 

announcement of the Dokazu to project.  I went and participated in a sample 

workshop on RWCT.  I was really excited.  I received additional information, and my 

first deep contact with the RWCT program was the first summer school in 1999. 

In interviews, professors at one university said that they have attempted to implement courses 

with a focus on critical thinking in the university curriculum, but a lack of funding for such courses 

makes this difficult.  Often, students are not interested in elective courses because they increase the 

time needed to complete a degree.  In spite of this, faculty at the university indicated that RWCT has 

been made available to teacher education students and that, to some extent, the university is 

integrating RWCT into its courses.  RWCT can be an active part of student practice teaching, as 

students work alongside RWCT-trained teachers in classrooms at local schools.  In addition, 

according to the country coordinator of RWCT, the RWCT methodology is represented at nearly 

every pedagogical faculty in Czech Republic.  This presence builds a network that is not centrally 

controlled, but rather is based on clusters of pro-RWCT institutions throughout the Czech Republic: 

We provide trainings in many places of the Czech Republic.  We usually make an 

agreement or a contract with a local pedagogical center or with a school.  The RWCT 

workshop leaders either live and teach there or travel to those places and provide 

trainings.  RWCT became a regular part of trainings offered by the pedagogical 

centers in Plzen and Liberec.  In Olomouc and Hradec, it has become a regular part of 

university in-service training, and several groups cooperate.  In Hradec, the 

university, pedagogical centers, and schools cooperate on providing trainings (and a 

university person from the Step by Step program is involved, too).  In Olomouc, three 

workshop leaders and university teachers have cooperated for three years in running a 

special training center and working with several other schools. 

Organizational Design and Structure in the Czech Republic 

A nationally commissioned panel has recently developed a “White Paper” that establishes a 

comprehensive vision for school-level curricular and instructional reforms in the Czech Republic.  

Critical thinking is included in the frameworks in the “White Paper” as a supportive topic.  The 

development and implementation of the new curriculum is the responsibility of the NRIP.  As one 

official at NRIP explained, RWCT staff have an active role in shaping the critical-thinking aspects of 

the new curriculum:  
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We are only now trying to figure out how to incorporate these [critical thinking] 

issues into the curriculum.  It is difficult to translate these abstract ideas into 

legislation.  First, we will work with educational experts, such as those from RWCT, 

to create supportive documents and manuals to help teachers change their practices.  

Second, we will work with pedagogical centers to improve in-service professional 

development opportunities for teachers.  Third, we will try to change preservice 

teacher education.  We are also planning to develop implementation manuals.  

Implementation manuals for new areas such as critical thinking will require more 

work than those for areas that have already received a lot of attention (for example, 

content areas). 

The development of a framework program for gymnasium-level high schools, the most 

academic branch of high school education, is currently under way.  RWCT project leaders have been 

invited to participate in designing critical-thinking sections for this part of the “White Paper” as well.  

According to a leading member of NRIP, the inclusion of such areas as critical thinking is one reason 

that the new curriculum is so “progressive.” 

At the national level, certain NGOs are modifying their organizational structures to adopt RWCT 

methods.  One such organization is the Promoting Healthy Schools Program (HPSP) Project, which focuses 

on whole-school improvement.  HPSP has three pillars: a healthy school environment, healthy teaching and 

learning, and open partnership.  According to the head of in-service education for the NGO, HPSP has 

implemented RWCT trainings for its staff and the staff of schools participating in its program.  In an 

interview, the director of the project explained how RWCT fits into her organization: 

The first step consisted of seminars for principals of HPSP. …During last academic 

year, we offered courses for them.  We had four groups of more than 20 people, 

principals and vice-principals.  And each group met three times for two days to work 

together with RWCT workshop leaders.  All together, 90 headmasters participated in 

the seminars.  Principals were excited by the workshops, and they wanted us to offer 

such courses for their teachers.  

We have also trained a group of 20 advisors and consultants of HPSP.  They were 

trained in RWCT methodology, too.  Among their tasks are visiting new schools that 

want to join the HPSP project and judging to what extent the schools are prepared to 

join.  I know that often the advisors suggest to new schools that they should become 

familiar with the RWCT program to develop instruction and relationships in their 

schools. 

Interviews with university administrators and instructors show that some changes are being 

made to support RWCT.  According to professors in one Prague university, RWCT is being 

integrated into the Czech education system at some pedagogical faculties in universities.  An 
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interview with a professor of elementary education shows that RWCT has become a part of 

preservice teacher education at her institution: 

I tend to send my students for their student teaching to schools that are already 

practicing or are amenable to these methods, particularly schools that are already 

practicing RWCT.  They also observe traditional teachers in their student teaching, 

but they are able to tell the difference between the two approaches. 

In contrast, an administrator of a pedagogical faculty in Prague suggested in an interview  

that the educational system must be modified to integrate critical thinking. 

Teachers do not understand critical thinking.  Only a small percentage have 

participated in RWCT or other programs.  People who make decisions about 

educational reform do not understand critical thinking, either, and they need to be 

enlightened.  Perhaps the most difficult issue of all is revising preservice teacher 

education. 

Monitoring the Progress and Impact of RWCT in the Czech Republic 

Monitoring the extent to which the implementation of RWCT is affecting broader educational 

reforms and changes in behavior will primarily be the responsibility of the Critical Thinking NGO, 

the organization now in charge of coordinating the RWCT program.  Current and planned activities 

for the Critical Thinking NGO include managing the certification process for RWCT teachers and 

ensuring that certification maintains the standards of the MEYS, publishing a national journal and 

website, and developing a flow of courses for new RWCT teacher trainers and refresher courses for 

former RWCT participants.  The Critical Thinking NGO is also part of a larger network of NGOs, 

known as SKAU, that work together to influence educational policy in the Czech Republic and focus 

on inner cooperation with innovative education programs. 

The RWCT project in the Czech Republic is built mostly on clusters of schools, universities, 

and pedagogical centers that coordinate and conduct RWCT-related activities, often independently of 

the Critical Thinking NGO.  This decentralized system is encouraged because it gives institutions 

more ownership in the project by allowing them to develop RWCT along lines that meet their own 

needs.  Supporting the overall network of RWCT “clusters” are eleven universities with RWCT-

trained faculty; five of these universities are hosts to critical-thinking labs that provide guidance and 

resources for RWCT activities. 



2000-2001 RWCT Institutionalization and Impact Study 

  American Institutes for Research 21 

Interviews with teachers suggest that the yearly summer institutes offer a forum for teachers 

to present and discuss areas of concern about critical thinking.  One middle school teacher explained:  

Very slowly I find a balance between the two sides.  With some group of students, I 

am more successful — you observed sixth graders and I think that is the better group 

within this school.  But if you had a chance to observe ninth graders or fifth graders, 

you would be concerned.  I will send in my application for this year for the summer 

institute, and I am going to ask for workshop on discipline: how to balance the 

discipline necessary for schoolwork with democratic teacher approaches toward 

students and toward content.  
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Kyrgyzstan 

The Educational System in Kyrgyzstan 

The Kyrgyz Republic gained its independence from the Soviet Union and became a 

democratic republic in 1991.  Although the basic structure of the Kyrgyz educational system has not 

changed radically since the Soviet period, a major alteration brought by independence was the 

installment of Kyrgyz as an official language of instruction in state schools.  

Ministry of Education  

The Ministry of Education and Culture (MOEC) takes primary responsibility for 

implementing and monitoring educational programs throughout the nation.  Basic education is 

compulsory and free of charge as secured by the Law on Education (1992, amended in 1997) of the 

national constitution.  Educational services are provided through a network of state schools at the 

elementary, secondary, and post-secondary levels that instruct forms 1 through 11.  Children begin 

their schooling at 6 to 7 years of age.  Mandatory education extends to ninth form (approximately 15 

years of age), and students must complete eleventh form to attend a university.  Schools are 

responsible, with some guidance from the MOEC, for developing and administering qualifying 

exams for students at the end of ninth form and eleventh form.  Children in ninth form must pass the 

exams to continue their education through eleventh form.  Exams at the end of eleventh form are for 

graduation. 

Preservice Teacher Education  

Preservice teacher training in Kyrgyzstan is offered by two types of institutions, universities 

and pedagogic schools.  The difference between the two is in the content and length of the programs 

of study.  Universities have programs that are generally five years long (a few are four years long).  

Graduates receive a teaching certificate that allows them to teach at a school immediately on 

completing their course of study.  Pedagogic schools mostly prepare teachers for primary schools, 

and the duration of the program is three years.  Pedagogic schools enroll high school students after 

ninth form, whereas universities require students to complete schooling through the eleventh form.  

During their studies, students at both universities and pedagogic schools are required to complete 

practice teaching in schools. 
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In-Service Teacher Education  

University instructors are not required to participate in in-service training beyond the five-

year certificate for school teaching.  It is common practice for the best graduates to be asked to stay 

at the university to teach, but in-service teacher education at the university level tends to be less 

rigorous because instructors are expected to concentrate on publishing and research in addition to 

teaching classes.  The Ministry of Education and Culture is ultimately responsible for establishing 

guidelines for in-service and preservice teacher education for school teachers.  However, city and 

district administrations both provide and monitor the professional development activities. In general, 

at the local level, funds for in-service professional development are scarce and most teachers do not 

participate.  For similar reasons, individual schools cannot provide extensive professional 

development for their teachers.  However, schools continue to conduct less extensive professional 

development activities on their own, including “open classes” in which the best teachers offer model 

lessons for their colleagues to observe. 

History of RWCT in Kyrgyzstan 

In the past four years, RWCT has become integrated into both preservice and in-service 

teacher education in Kyrgyzstan. To provide some context for looking at the impact and 

institutionalization of RWCT, this section gives a brief synopsis of the project’s implementation 

since its inception in 1997. 

Kyrgyzstan was one of the first countries to implement RWCT, starting workshops in the fall 

of 1997.  That year, North American volunteers from the International Reading Association (IRA) 

trained 26 teachers.  These first-generation workshops were conducted in English with Russian 

translation.  The participants in the workshops were one researcher, four university faculty, and 21 

secondary school faculty.  In the second year, an additional 200 educators were trained by in-country 

RWCT teachers from the first generation.  The second generation included members of the Ministry 

of Education and Culture, who received abbreviated versions of the workshop as an orientation to 

RWCT.  The second generation of participants also included several kindergarten teachers, as well as 

30 university-level instructors and 162 school teachers.  An important characteristic of the second-

year program was the addition of RWCT workshops translated into the Kyrgyz and Uzbek languages, 

making RWCT more accessible to rural and southern teacher populations, who commonly speak 

these languages.  Approximately 630 educators have completed the entire series of RWCT 
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workshops in Kyrgyzstan and 20 are certified RWCT teacher trainers.  This number does not include 

the fourth generation of participants completing the RWCT series in the 2000–2001 school year.   

The RWCT project is concentrated around the city of Osh (Osh region) in the south and the 

capital city, Bishkek (Chui region), in the north.  According to IRA volunteers and country 

coordinators, RWCT teaching populations are sparsest in the two poorest and most isolated regions 

— Naryn and Talas — where the expense and duration of travel make dissemination of the project 

difficult.  The development of a strong base of RWCT teachers in Bishkek has been important 

strategically for the project because, in terms of the number of schools, universities, and non-

governmental organizations (NGOs), it is the hub of the Kyrgyz educational system.  Similarly, the 

city of Osh plays a vital role in the south.   

The implementation of RWCT at the school level is widespread, but particular focus has been 

placed on select schools, many of which receive support from the Soros Foundation or from the 

Kyrgyz Republic in the form of other programs, such as Step by Step, and materials, such as 

computers and textbooks.  These schools tend to have supportive administrations that make RWCT 

available for the majority of their teaching faculty.  Over the course of several interviews, country 

coordinators identified eight prototypical RWCT schools where a critical mass of RWCT teachers 

was actively affecting schoolwide reform.  For example, interviews conducted with faculty at one 

school in Bishkek reveal that more than 20 teachers have participated in or are currently participating 

in RWCT workshops.  Interviews with educators in Osh also suggest that Uzbek, Russian, and 

Kyrgyz schools in the south have developed a critical mass of RWCT teachers. 

Impact of RWCT on Education  

According to the students, teachers, and administrators interviewed for this study, RWCT is 

having an impact on the way students learn and teachers teach.  Interviews with students and teachers 

suggest that instructors who have participated in RWCT workshops continue to use RWCT methods 

in their lessons.  As illustrated below, both university students and grammar school pupils mentioned 

that they notice a difference in the classroom environment of a class taught by RWCT-trained 

instructors and one taught by a teacher who has not participated in the workshops.  Interviews reveal 

that the impact of the project is largely positive, with both teachers and students mentioning an 

increase their motivation during lessons and an increase in student and pupil learning.  Interview data 
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also suggest that students perceive their RWCT teachers to be better prepared for class and more 

approachable.  

Impact of RWCT on School Classrooms 

In an interview conducted with pupils of an RWCT teacher at a primary school in Bishkek, 

the pupils said that they noticed a difference between the lessons of their RWCT teacher and those of 

other teachers.  The pupils found the RWCT lessons more interesting.  Although the interviewer did 

not tell the pupils which of their teachers had participated in RWCT, one pupil was able to deduce 

this information from the nature of the RWCT teacher’s lessons: 

I think that our teacher of the Russian language and literature has participated in the 

program because her classes are different from others.  She uses different methods 

and her lessons become very interesting. 

A second pupil commented, 

Well, I came [to this school]from [another school].  The lessons of literature were not 

interesting there.  We didn’t work hard.  We attended classes just to relax.  We read 

texts, retold them and that’s all.  We were bored.  But now our lessons here are 

interesting and dynamic.  Time passes very fast. 

Interviews with school teachers who have participated in RWCT workshops supported much 

of what the pupils described.  These teachers felt that RWCT had a beneficial impact on their 

classroom, and pupils were learning more as a result.  However, one teacher cautioned that the use of 

too many RWCT activities could eventually lead to a decline in student interest. 

Teacher 1: Pupils are delighted. They are not afraid to speak up in front of others. 

They are looking forward to having classes in which RWCT strategies will be used. 

And their parents see the progress their children make. 

Teacher 2: Pupils are usually very enthusiastic. They like team work very much. 

They also like to work at their compositions. But I must say that if you use the 

RWCT strategies very often, your pupils get used to them and the result will not be 

very good. 
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Impact of RWCT on University Classrooms 

Interviews with students and instructors at the post-secondary level reveal similar trends.  

Students interviewed at a university in Bishkek were immediately familiar with RWCT teaching 

methods and could name the professors who had participated in RWCT workshops.  In the opinion of 

the students, RWCT instructors were better prepared to teach their classes and relied much less on 

the standard lecture format for instruction.  Additionally, the students found that RWCT teachers 

were more interested in improving their classes and teaching style.  One student commented that 

RWCT methods “improve the atmosphere in class.  Cooperation appears and mutual understanding 

prevails.”  Another student stated that in courses taught by RWCT instructors, students had “become 

more tolerant, [and] got used to listening not only to [themselves] but to other people as well.”  

Comments from a professor at a university in Bishkek echoed the sentiment of the students.  The 

professor also mentioned that RWCT resulted in a greater willingness on the part of the instructors to 

experiment, explaining, 

The process of teaching [using RWCT] has become more effective.  It is more 

interesting to work with students.  The atmosphere itself in class has changed, too.  It 

is more confidential now.  I am willing to experiment and share the results with 

others.  My life has become more interesting. 

Legitimization of RWCT in Kyrgyzstan 

RWCT activities often stand in stark contrast to more traditional methods.  Group work and 

activities that allow students to question the teacher’s authority challenge the common understanding 

of student teacher dynamics in a traditional Kyrgyz classroom.  Assessment of student progress in 

RWCT does not match the educational system’s emphasis on rote memorization of facts and figures.  

As a result, an ongoing challenge to implementing the project in Kyrgyzstan is establishing the 

legitimacy of RWCT methods with Kyrgyz officials, administrators, and parents.  

Interviews with several government officials reveal that at the national level, officials 

recognize that an emphasis on critical thinking should be apart of the educational reform effort and 

that RWCT will play a role in its integration.  In 2001, Dr. Sharshekeeva, president of American 

University at Kyrgystan (AUK) and a key developer of the first Critical Thinking Lab (CTL), was 

appointed Minister of Education and Culture of Kyrgyzstan.  In an interview, the new Minister 

explained that her work is guided by three values — academic honesty, academic and scholarly 

integrity, and critical thinking — and that “RWCT, as a project, is central to these goals.  The work 
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of the Critical Thinking Laboratory [at AUK] is a major part of the plan.”  The Minster recognizes 

RWCT as a project that should be part of a national reform effort and listed the elevation of student 

critical-thinking skills as one of her top priorities.  Ultimately, she envisions a system in which the 

majority of teachers are using RWCT techniques in their classrooms.  In addition to the current 

Minister’s endorsement of future project implementation, RWCT was granted official status as an in-

service professional development program by the Ministry of Education and Culture in 2000.  This 

action makes RWCT an accredited program that teachers can use to meet state requirements for in-

service training. 

Interviews with other government and NGO representatives indicate that at the national and 

regional levels, officials recognize that increasing critical-thinking skills is necessary to educational 

reform.  Regarding RWCT, the current vice-mayor of Bishkek commented that she agreed with the 

MOEC, stating, “Critical-thinking is needed now. I have heard about [RWCT] but I don’t know 

much about it.”  By comparison, the director of the NGO Center for Democratic Education was 

immediately familiar with the RWCT project, noting that “basically all educational organizations in 

the country” are natural partners for RWCT. 

At the university level, the university administrators interviewed had not participated in 

RWCT workshops but were familiar with the program through their faculty’s involvement in RWCT-

related activities.  Two vice-rectors of a university in Osh explained that they see CTL/RWCT as a 

vehicle for increased recognition of their university in the international arena.  During a recent 

informational workshop with faculties from Tajikistan, Uzbekistan, and Turkmenistan, they 

presented the merits of the RWCT teaching methodology.  In an interview, a dean of Philology at a 

university in Bishkek recognized RWCT as a teacher education program that had a place in the future 

of the Kyrgyz education system:  

I think that if we manage to support such (RWCT) courses for our faculty, we will be 

able to change the situation at our faculty for the better.  We will also be able to 

change the situation in our schools through our students who will work there in 

future. 

At the school level, the vice-principal at a Bishkek elementary school commented, 

RWCT is, in my opinion, a very important program, with the help of which we 

educate our pupils in how to make decisions, take responsibility, and cooperate 

because tomorrow they will grow up and become politicians, administrators, and 

governors. 
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A Bishkek teacher who had never attended an RWCT workshop but who had learned about 

RWCT from a colleague commented,  

The program has a good future. It is a subject of discussion at an official level. …I 

know that in Kut Bilim [newspaper] the new minister [of Education and Culture] says 

that critical thinking is one of the basic priorities in educational reforms and this is 

likely related to the future of RWCT, which should continue. 

An elementary teacher from Osh, who attended an introductory RWCT seminar, described 

the presentation she observed as follows:  

I like the trainers’ tone, their manners, their respect for the audience.  If [RWCT] and 

its methods help to create such an atmosphere, then I think that this program has a 

good future because there is a need for changes in our lessons.  This is discussed by 

everybody who wants reform in our education system. 

RWCT’s legitimacy among parents is harder to ascertain.  Interviews with pupils and 

teachers suggest that parental support for the program is mixed.  According to pupils, parents have 

noticed their child’s increased enthusiasm for courses in which RWCT methodologies are being 

used.  At the same time, teachers note that although pupils may be more enthusiastic, many parents 

are ambivalent about a program that does not adhere to traditional teaching methodologies.  Two 

sources for parental misgivings are the higher education system and the national exams, administered 

at the end of ninth form and eleventh form.  Both depend heavily on lecture and recitation.  This 

concern is particularly true for school-level Olympiads, competitions in which the best students 

memorize, recite, and perform large amounts of material in front of a panel of teachers.  Parents and 

more “traditional” teachers do not believe that RWCT methods teach children enough of the factual 

information that is necessary for success in Olympiads, end-of-the-year examinations, and higher 

education coursework. 

RWCT Constituency Building in Kyrgyzstan  

Interviews and surveys suggest that in the four years of RWCT implementation, the demand 

for RWCT has been growing at both the national and the school levels.  Interviews with those who 

stand to directly benefit from RWCT — pupils, teachers, and, in one case, the leader of a national 

NGO — illustrate a real demand for further implementation of RWCT in Kyrgyzstan.  

At the national level, RWCT’s constituency includes NGO leaders.  An interview with the 

director of the NGO Center for Democratic Education suggests that RWCT complements the agendas 
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of other organizations focusing on educational reform.  The Center for Democratic Education runs a 

student debate program in schools throughout Kyrgyzstan.  The director commented that although 

the concept of critical thinking is “absolutely new” in Kyrgyz schools, high school and university 

teachers have already “successfully implemented” RWCT methods in Kyrgyz learning institutions.  

The director found that RWCT contributed to pupils’ ability to think critically and therefore 

benefited his organization’s debate program:   

The basic mission of the debate program is the development of critical-thinking in 

students, and at this point the main tasks are common with this particular program. 

By applying methods of the RWCT program we achieve significant results in the 

debate program. 

At the level of individual schools, interviews with teachers and administrators suggest that 

RWCT has built a constituency, especially among individuals who have had some experience with 

RWCT methodologies in the classroom or through interactions with colleagues.  Discussing the 

increase in teacher interest in RWCT at his school, a vice-principal at an elementary school in 

Bishkek explained, 

When teachers were offered the chance to participate in the RWCT training, 22 

teachers signed up.  It goes without saying that it is good when an entire teaching 

staff acquires new teaching methodologies.  I understand that mandating the use of 

new methods wouldn’t be very effective but I am glad that [teachers] are taking the 

initiative to acquire the new methodologies themselves. 

Interviews suggest that the demand for RWCT is the result of several trends in Kyrgyz 

education: an effort to integrate critical-thinking skills across curricula, student and teacher 

dissatisfaction with traditional teaching methodologies, and a belief that RWCT methods increase 

student and teacher motivation and teaching effectiveness.  As an RWCT teacher at a school in 

Bishkek explained,  

The RWCT program focuses on children, giving them an opportunity to realize their 

potential.  Standard methodologies used by schools equalize children, but the 

problem is that children have different abilities and they learn and comprehend things 

differently. 

At the university level, interviews with instructors and students who have experience with 

RWCT suggest that they are strong advocates for the project.  According to a dean at Osh State 

University, student evaluations of courses in which teachers use RWCT methodologies are higher 
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than those of courses by teachers who do not; a student at American University at Kyrgyzstan, when 

asked whether he and his classmates would recommend the course to their other teachers, replied,  

We recommend it with pleasure, especially for teachers that teach basic subjects 

because these teacher think that during their classes these are not the things to 

address. 

A classmate added,  

Yes, there is a teacher who has to attend this seminar since currently he puts a lot of 

pressure on his students.  Students don’t want to attend his classes because of the 

mood in the class — they feel oppressed.   

Evidence from interviews suggests that RWCT’s constituency will continue to grow owing to 

the high level of advocacy among RWCT practitioners.  At Osh State University, financial incentives 

contribute to the staff’s willingness to commit personal resources for RWCT workshops.  According 

to the university’s administrators, faculty demand for RWCT workshops has increased because 

students now prefer to enroll in courses that use RWCT methodologies.  Instructor salaries at the 

university are linked to student enrollment in courses, which has made RWCT financially attractive 

in the eyes of faculty members.  According to one administrator at Osh State, for a recent seminar on 

RWCT methods, 40 faculty members applied and only 20 were selected to participate. 

Interviews suggest that RWCT has a good reputation among educators and that it has formed 

a network of educators willing to support and promote the project.  All university instructors and 

administrators interviewed stated that they would recommend RWCT to colleagues.  In most cases, 

they learned of the project through the recommendations of colleagues and then decided to 

participate.  Among interviewed subjects, the level of participation in informal RWCT presentations, 

workshops, and mini-trainings is also high.  These situations appear to be “unofficial” and are often 

the result of an RWCT trainer’s response to inquiries of colleagues.  Indeed, interviews suggest that 

the best way to advertise RWCT is to place an RWCT teacher in a school or university.  A professor 

at Kyrgyz-Slavic University in Bishkek explained:   

I recommended other people to take part in this program.  I also promote it because it 

is interesting and useful.  RWCT will contribute to the professional education of 

student-philologists as well as to the professionalism of my colleagues. 

Resource Mobilization 

Resource mobilization covers a broad spectrum and involves the allocation of time, money, 

and accommodations on the part of the government, institutions, and, in some cases, individual 
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instructors.  Below is a summary of what resources have been mobilized to initiate and sustain the 

RWCT project in Kyrgyzstan, starting at the national level and working down to the level of 

individual schools. 

At the national level, evidence suggests that the government is not in a position to provide 

large-scale funding for RWCT-related activities.  Minister Sharshekeeva, in discussing the issue of 

future funding, commented that as Soros Foundation funds for RWCT decrease, the project must 

look to other sources, such as the World Bank, the Asian Development Bank, or other organizations 

for financial support.  Minister Sharshekeeva added that to date, no funding has been made available 

at a national level for RWCT and that the majority of funding for RWCT workshops has been and 

will be provided by regional and city government bodies as part of the provision of in-service teacher 

education at the local level.  In an interview, the vice-mayor of Bishkek expressed a willingness to 

explore government funding of educational programs like RWCT:  

I will have a meeting with the heads of regional departments.  I think that we have to 

specify all these programs so that teachers can participate in them also after 

international foundations stop their support. 

Interviews suggest that there is a notable difference in how resources are being mobilized for 

RWCT as pre-service teacher education at pedagogic schools and universities and as in-service 

teacher education programs at schools.  Universities and teaching colleges are committing real 

resources to preservice teacher education.  These resources include faculty time and classroom space 

and, in some cases, the expansion of the curriculum to include courses on RWCT methodologies.  

Six higher education institutions have certified RWCT faculty in Kyrgyzstan.  However, only the 

pedagogical faculties Osh State University and the Kyrgyz State Pedagogical University offer 

students courses on how to implement RWCT methodologies in the classroom.  The other four 

universities —American University at Kyrgyzstan, Bishkek University of the Humanities, Kyrgyz 

State University, and Kyrygyz Slavic University — offer courses in the sciences and humanities that 

use RWCT methods as an active part of instruction. 

Despite the willingness of universities to allocate faculty time and schedule courses in 

support of RWCT, interviews suggest that the mobilization of financial resources remains a difficult 

issue.  In discussing the issue of resource allocation for the Critical Thinking Lab, a dean at Osh State 

explained: 
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The Ministry’s recognition of RWCT as an official form of in-service teacher 

education is key in that the CTLs can be the sole source of RWCT workshops.  This 

would allow trainers to be paid for conducting seminars outside Osh State and AUK.  

The biggest needs for RWCT are educational materials for the southern region.  Copy 

costs and time for materials development may be prohibitive, and [in the Osh Region] 

research on new technologies must be conducted locally. 

The dean also mentioned that an important factor in RWCT’s success is the Ministry of 

Education’s recognition of RWCT as an official form of in-service education for teachers.  This 

recognition, in combination with the status of the Critical Thinking Laboratories at Osh State and 

AUK as sole-source providers of RWCT workshops, can lead to paying CTL trainers for conducting 

seminars outside the universities.  This issue of paying trainers for conducting workshops is of 

special concern for Osh State because the CTL staff there work in the lab and conduct trainings on a 

voluntary basis. 

With respect to in-service teacher education, interviews with administrators and school 

teachers indicate that a school’s commitment of resources to RWCT is driven by instructor demand.  

The commitment of resources can come at the individual level, when teachers are willing to invest 

personal resources of time and money to participate in RWCT workshops and seminars, or at the 

institutional level, when schools and universities allocate time and resources to provide RWCT 

workshops for faculty.  At one school in Bishkek, the vice-principal explained that in addition to 

using internal and external resources to organize courses and buy necessary literature, he offers time 

to his teachers: 

Usually, if seminars are conducted on Sundays, I try afterwards to give my teachers a 

day off since I understand that the teacher has to have free time for preparing and 

revising their classes. 

This school is a Soros pilot school, which means that it receives additional financial and 

technical support from the Soros Foundation.  Schools without these resources may have greater 

difficulty finding funds for these expenses.  In some cases, schools are receiving financial support 

from local governments.  According to staff at the CTL at Osh State University, a Kyrgyz school in 

one town received some money from the town government to help pay for RWCT workshops, with 

the balance of the cost covered by teachers and school funds.   

Interviews with country coordinators and a review of extant data suggest that the distribution 

of RWCT teachers in Kyrgyzstan remains unequal, with the majority of RWCT teachers working in 
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urban or suburban areas around Kyrgyzstan’s two largest cities.  One reason for this disparity is the 

time and money required for trainers and teachers to travel to Kyrgyzstan’s more remote areas.  With 

financial support from OSI New York being reduced, bridging the gap between rural and urban areas 

will continue to be a challenge for RWCT. 

According to IRA volunteers and staff at the CTL in AUK, one approach to reaching rural 

teachers would be to establish a working relationship with the United States Peace Corps, 

Kyrgyzstan.  The Peace Corps places volunteer English teachers in schools and universities 

throughout Kyrgyzstan, but predominantly in small villages and towns.  Working with Peace Corps 

volunteers would also mean gaining access to their volunteer site assistants, local teachers who serve 

as mentors for volunteers and smooth their entrance into their new school and living environment.  

Several meetings have been held between RWCT and Peace Corps representatives, but it is still not 

clear whether the Peace Corps is prepared to sponsor RWCT trainings for its volunteers and their 

Kyrgyzstani mentors. 

Organizational Design and Structure in Kyrgyzstan 

The extent to which schools and organizations, such as local governments and the Ministry of 

Education of Culture, are willing to modify administrative, regulatory, and support structures is 

important to the ongoing implementation of RWCT, especially as external logistical and financial 

support of the Soros Foundation is withdrawn.  Research and interviews conducted for this study 

show that some schools are modifying their administrative procedures to accommodate RWCT 

activities for teachers.  Interviews with teachers and students also suggest that at the level of 

individual classrooms, some teachers are altering classroom organization and grading procedures to 

accommodate RWCT methodologies.  Two universities, the American University at Kyrgyzstan and 

Osh State University, have arranged financial support for RWCT.  At the national level, the Ministry 

of Education has altered regulatory structures to allow the use of RWCT as a recognized professional 

development program by which teachers can meet in-service professional development requirements.   

Interviews with teachers and principals reveal that in some cases, RWCT is changing the way 

staff meetings are being conducted.  A principal at a school in Bishkek explained:  

Recently, during spring break, the head of a school department who is currently 

attending an RWCT seminar, conducted a meeting with faculty members using 

critical-thinking techniques — discussion and free opinions. 



2000-2001 RWCT Institutionalization and Impact Study 

  American Institutes for Research 35 

Pupils from RWCT classrooms who were interviewed recognized that some intervention had 

taken place because of a noticeable change in their teacher’s teaching style, the teacher’s approach to 

pupils, and the introduction of new classroom activities.  Citing how the lessons with the RWCT 

teacher are different, pupils mentioned specific RWCT activities such as “double-diary” or the 

“diamond” (prism).  Pupils also point out that they are no longer afraid to voice their opinion because 

the teachers’ grading system does not require them to agree with the teacher.  One pupil commented: 

I like the way our teacher grades our answers.  If you have your own point of view on 

this or that problem and if it is different from the teacher’s that will not influence 

your grade.  The main thing is to find your own point of view, to express it in the 

right way, and to make it understandable to others.  We begin to understand that 

every person can have his or her own point of view.  There are no wrong points of 

view.  There are different points of view. 

Although RWCT is a recognized professional development program, interviews with 

students, instructors, and administrators reveal concern with the difficulty of making RWCT fit into 

the traditional Kyrgyz educational system.  Students in a pedagogical faculty in Bishkek commented 

that although they enjoyed the writing they were doing in RWCT courses, they did not believe that 

such essays would be acceptable to other teachers or “authorities.”  AUK students, when asked how 

more traditional teachers would react to RWCT methodologies, noted that traditional teachers would 

have difficulty examining their class from the viewpoint of their students in the style that RWCT 

teachers are accustomed to use.  The AUK students also noted that traditional teachers would have 

difficulty with some of the tenets of RWCT teaching, such as “hearing student feedback” and seeing 

students in classes “where [they] are very excited and interested and not afraid of sharing their 

opinion.” 

Teachers interviewed were aware of the contrast between RWCT methods and the traditional 

methods that these students commented on.  Because of this difference, some of the teachers felt that 

RWCT could not be applied in its entirety at Kyrgyz schools.  Rather, they thought that it should be 

mixed with older teaching techniques.  This sentiment symbolizes a deeper problem for RWCT in 

Kyrgyzstan.  The Kyrgyz educational system has yet to shed its Soviet-era preoccupation with the 

memorization of factual information.  Even teachers interviewed who were strong advocates of 

RWCT were skeptical of its ability to teach facts.  This attitude is surprising in light of anecdotal 

information from the interviews that suggests that RWCT makes pupils more engaged in class work, 

improves the retention of learned material, and increases attendance rates.  Pupils commented that 

the “approaches used in (RWCT) classes help [us] to better remember and understand the material” 
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and that “everything is very convenient and clear for pupils.”  The university students at AUK said 

that they are much more interested in learning the subjects taught with RWCT methods and that their 

level of learning was much higher in the RWCT classes.  Finally, in discussing a dean’s support of 

the faculty, one professor commented: 

The response of our [dean] is positive because he knows that our students get more 

interested in their studies and do not miss classes.  This will lead to better results in 

the future. 

Monitoring the Progress and Impact of RWCT in Kyrgyzstan 

In Kyrgyzstan, the RWCT project is being implemented in three different languages of 

instruction — Kyrgyz, Russian, and Uzbek — and across a spectrum of educational institutions — 

universities, kindergartens, and urban and rural schools.  Because of the diversity of the Kyrgyz 

educational system, monitoring the progress and impact of RWCT in Kyrgyzstan will be important to 

ensuring that RWCT workshops and teaching practices remain faithful to the RWCT model.  In 

addition to issues of quality control, a continuing analysis of project implementation is also necessary 

to ensure that RWCT is accessible to as many of Kyrgyzstan’s different types of educational 

institutions as possible, especially those in remote rural settings, which often receive little exposure 

to educational reform. 

Primary responsibility for monitoring ongoing RWCT implementation will rest with the 

Critical Thinking Laboratories at American University at Kyrgyzstan and Osh State University.  In 

addition to monitoring, the CTLs will continue to provide material support and project coordination.  

The CTLs function as quasi-NGOs that are supported by their host universities.  According to IRA 

volunteers, increased communication and cooperation between the CTL at Osh State University in 

Osh and the CTL at American University at Kyrgyzstan in Bishkek will be necessary to provide 

effective monitoring because the growth of RWCT is essentially split into southern and northern 

regions. 

Currently, the better funded CTL at the American University at Kyrgyzstan serves as the 

primary headquarters for RWCT.  Funding for the CTL staff at Osh State will be generated by 

payments from schools and individual teachers for RWCT workshops and related services.  The CTL 

at Osh State is relatively less well known than the CTL at AUK.  An elementary school teacher from 

Osh attending an introductory RWCT commented: 
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I just found out about [RWCT] today.  Unfortunately I didn’t know that there is a 

critical-thinking lab at Osh State University, located four bus stops from our school. 

In spite of this lack of awareness, the CTL at Osh State is taking over responsibility for 

coordinating RWCT activities in Osh City and the southern region of Kyrgyzstan.  It has worked 

with Russian, Uzbek, and Kyrgyz schools to coordinate RWCT activities in the south.  Another sign 

of increasing involvement by the Osh State CTL was its staff’s attendance at the annual RWCT 

Conference in 2001.  

In preservice teacher education, students at teaching colleges may encounter RWCT while 

conducting their practice teaching with RWCT-trained teachers or as part of their own coursework.  

In in-service teacher education, teachers encounter RWCT through introductory trainings conducted 

by colleagues who have participated in RWCT workshops.  Although both practices help further 

disseminate methodologies, they pose a real challenge to project integrity.  Project coordinators 

admit that the comprehensive monitoring of RWCT activities is not possible because of the scope of 

RWCT’s implementation.  Also, ensuring fidelity to the RWCT model will be difficult because many 

RWCT teachers offer preliminary trainings for colleagues without having become certified RWCT 

teacher trainers themselves.  Some control over workshops is possible because the Critical Thinking 

Labs provide support materials, organize seminars on critical thinking and RWCT workshops, and 

are the sole providers of the guidebooks required for conducting RWCT workshops. 
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LATVIA 

The Educational System in Latvia 

In 1989, Latvia regained its independence from the Soviet Union and initiated a series of 

reforms that introduced a market economy and a constitutional democracy.  The Latvian education 

system, like other aspects of society, has undergone rapid change in the past 10 years.  The official 

language of instruction in the majority of Latvian schools is Latvian, the state language.  But an 

estimated 32 percent of Latvia’s population is ethnically Russian, and many Russian language 

schools are still in operation to accommodate this population, along with a small number of 

Ukrainian schools.  Primary and secondary education is completely state-funded, and municipalities 

must provide children in their administrative jurisdictions with pre-school and primary and secondary 

education. 

Ministry of Education  

Although the Ministry of Education and Science (MOES) continues to define mandatory 

subjects, each school develops its own program of study.  The 1991 Education Law decentralized the 

education system by opening the door to private education; free market publishing and distribution of 

textbooks; and greater influence of local entities, such as schools and school boards.  A second law 

on education in 1998 provides for the transition to a program-of-study approach in general education, 

giving schools the right to establish their own educational program of study, hire all personnel, and 

take care of all financial and operational matters (in compliance with this law and other related 

legislation and its own constitution).  This new system has affected the roles of teachers by giving 

them more authority and independence in decisions about classroom instruction and curriculum.  

Instructors are now responsible for organizing the educational process in their classroom and are 

involved in all school-related decision-making.  

As a result of the decentralization of the education system, the provision of professional 

development services for teachers is essentially unregulated, with no current system of certification 

or licensing for providers or courses.  At the national level, PIAC (i.e., Support Center for 

Pedagogical Education), under the MOES, is responsible for implementing the national policy on 

teacher education and skills acquisition, primarily by allocating the funds for professional 

development initiatives that the MOES determines annually.  In 2000–2001, PIAC disbursed 

approximately $160,000 US to organizations to provide professional development services.  Money 
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is awarded in an open competition in which potential providers, including government and non-

governmental organizations (NGOs), submit proposals.  PIAC itself is able to compete for the 

funding, and this year a sizeable portion (30 to 40 percent) of funding was awarded internally.  

Proposals are submitted without budgets, and winning proposals are awarded an amount of money on 

the basis of PIAC internal criteria.  

Preservice Teacher Education  

Preservice teacher education is provided at pedagogical faculties in universities around the 

country.  Students at pedagogical faculties are required to participate in practice teaching at state 

schools as part of their degree courses.  Latvia is faced with an aging teaching population; the 

majority of teachers were educated under the old Soviet system.  In 2000–2001, only 300 new 

teachers entered the workforce.  With so few new teachers, and in the absence of a national strategy 

for modernizing existing teaching practices, projects like RWCT and Step by Step have been 

important sources of new teaching methodologies for Latvian teachers. 

In-Service Teacher Education 

Teachers are permitted (but not required) to use up to 30 days every three years for 

professional development activities.  Details of funding and specific activities are decided locally at 

the teacher and school-administration levels.  School boards are responsible for providing every 

school under its jurisdiction with funds for salaries, teaching materials, new methodologies, and 

professional development programming.  These activities are overseen by a board of education and 

are transmitted through Educational Support Institutions, loosely defined as organizations that can be 

founded by the state, a municipality or other legal entity, or any citizen.  

History of RWCT in Latvia 

In a recent survey of 100 schools across Latvia conducted by a Riga-based NGO, the School 

Support Center (SSC), teachers and administrators identified the Soros Foundation as the most 

important force in educational reform.  RWCT and Step by Step are two of the most established 

professional development programs funded by the Soros Foundation, Latvia.  Other newer programs 

include the Open Schools project and the Man and Society project, which focus on Latvian language 

education and civic education, respectively.  
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The RWCT project in Latvia began in the summer of 1998.  Participants were selected 

through an application process that included an interview with RWCT project staff.  The criteria for 

selecting the first generation of participants were geographic diversity and representation from all 

levels of education.  The final group of 28 educators comprised school teachers, including two 

teachers from Russian language schools; principals; instructors and administrators from universities 

and teaching colleges; a head librarian from the Riga Library; and a member of the Ministry of 

Education and Science.  Also in the 28 participants were Soros staff, including the RWCT country 

coordinator.  Beginning in September 1998 and ending in April 1999, these first-generation 

participants completed the standard eight workshops led by visiting IRA volunteers from North 

America. 

Twenty-six of the 28 participants in the first generation elected to participate in workshops 

that would lead to their certification as teacher trainers in RWCT.  This process involved a series of 

workshops from September 1999 to April 2000 under the supervision of IRA, with the participants 

simultaneously leading RWCT workshops for the second generation.  The Latvian model requires 

pairs of trainers to lead workshops, and members of the first generation were responsible for pairing 

off into teams.  Spread out across Latvia, these training teams offered workshops to a second 

generation.  Each team taught 15 to 30 educators.  IRA volunteers helped plan and review the 

workshops.  The volunteers also made classroom observations of first-generation teachers and 

conducted an additional six workshops on teacher education techniques as part of the first 

generation’s ongoing development as RWCT teacher trainers.  

Now in its third year, the RWCT project in Latvia has trained more than 500 educators.  The 

total number of certified RWCT teachers (those who attended 80% or more of the workshops) is 470.  

Of this number, 37 are faculty members at institutions of higher education and 19 are employees of 

the MOES.  The large number of higher-education faculty is due to a select group of educators who 

were invited to participate in a second-generation series of workshops.  RWCT project staff invited 

more than 20 instructors from pedagogical faculties and other university staff in order to develop a 

larger contingency of RWCT educators working in preservice teacher education.   
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Impact of RWCT on Education 

Impact on School Classrooms 

Interviews with school-level respondents — principals, teachers, and pupils — support the 

notion that RWCT can have an extremely positive impact on individual schools in terms of pupil and 

teacher motivation.  RWCT also appears to be influencing the way individuals communicate inside 

and outside the classroom.  Pupils interviewed indicated that communication is more dynamic within 

groups (pupils speaking to pupils and teachers speaking to teachers) and across groups as a result of 

RWCT.  When asked how RWCT had changed the way their teacher teaches, pupils from an 

elementary school in Bauska answered:  

The lessons have got more interesting.  We have been involved in different projects.  

The teacher cares that our learning is significant.  Now we are permitted to believe in 

our potential. …We feel that the teacher is very careful in making her lesson plan so 

that she can see our differences.  I think it is very important that I can express my 

opinion, and I feel more natural.  I think our opinions are very similar to our 

classmates.  When the lesson becomes more interesting, pupils follow the teacher’s 

advice and they are active all time.  The teacher doesn’t need to look after discipline. 

RWCT teachers interviewed also noted that RWCT has had a positive effect on their 

motivation and that of their pupils.  When asked how their classes have changed as a result of 

RWCT, the teachers commented that pupils are more enthusiastic and opinionated.  Teachers also 

remarked that pupils are taking more responsibility for their own learning, removing the onus of 

instruction, at least partially, from the teacher. One teacher stated:  

The best thing about [RWCT] is that children are setting their own learning goals.  

Later they can reflect on their learning, evaluate their performance, see what could be 

improved. 

Another teacher commented:  

Of course [RWCT] is not suitable for every teacher.  Because if you are power 

oriented, if you don’t care about achievement or recognition, it’s very difficult.  The 

benefit is that you are more equal, you are managing the teaching process but, at the 

same time, you are on equal ground [with your pupils].  You are building this boat 

together.  It gives you new insights and revelations when you see that the child knows 

a lot; you simply need to unearth their knowledge.  Their ideas, their perspective, is 

the thing that keeps me alive, helps me stay young and daring. 
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Impact on University Classrooms 

Thirteen students were interviewed at three universities for this study.  All the students were 

enrolled in pedagogical courses and had already had some exposure to RWCT in their classes 

because their professors had participated in RWCT workshops or because the students had studied 

compulsory subjects involving RWCT methodologies.  In describing how RWCT has affected them 

as students and future teachers, the students often remarked that RWCT made them feel confident to 

take risks in coming up with their own ideas.  A student from an RWCT-taught class at the 

University of Latvia explained: 

At secondary school, I didn’t like to work in groups.  I was not sure whether others 

would accept my thoughts.  Here in the faculty, I feel more free, and the atmosphere 

is relaxed. 

Several students enrolled at a pedagogical faculty remarked that learning through RWCT 

methods had increased their own retention of information and reduced the need for cramming.  “It 

was interesting how [with RWCT] we can acquire more material and it is more rewarding and stays 

in our memory longer,” commented one student. 

At two of the institutions, students made similar distinctions between classmates who 

enjoyed RWCT methods and those who did not.  One student stated: 

Students who are used to more passive learning during the classes also didn’t 

consider [RWCT] as rewarding.  It was difficult for them to start working with 

someone else — the people whom they don’t know. 

Perhaps most important, at all three institutions, students either directly stated or indirectly 

alluded to a higher level of respect for RWCT instructors.  “I very much value the way we have been 

taught by our teacher; there is definitely much we can learn from her,” commented a student at the 

Riga Pedagogical Education and Management Higher School.  Another student stated: 

I think it is prestigious for the higher school to have such a course [as RWCT].  We 

can tell other students in other institutions about the possibilities we have here. 

According to university instructors, RWCT is having an impact in their institutions that is 

similar to its effect in Latvian schools.  In general, instructors said that their students were more 

enthusiastic about learning and that communication was more dynamic.  One teacher explained: 
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The project gives teachers new experience, new ideas in developing their professional 

competences.  I also introduce students to these ideas, because they  can try them 

during their practice at school and later use them in their future work at schools.  The 

project helps to develop more analytical and critical generation of young people, and 

they are our future. 

Legitimization of RWCT in Latvia  

The future implementation of RWCT in Latvia depends on support at multiple levels of the 

Latvian education system.  To receive this support, RWCT must be viewed as a legitimate form of 

teacher education.  At the national level, RWCT must be seen as a legitimate form of professional 

development by members of the Ministry of Education, PIAC, and NGOs who are in a position to 

provide professional development services.  At the local level, school principals and heads of local 

schools boards must see RWCT as legitimate because they directly fund professional development 

for teachers in their schools.  Finally, deans and other administrators at universities and teaching 

colleges must believe that RWCT is an appropriate professional development model to ensure that 

RWCT has a place in the preservice education of teachers.  

According to the director of the School Support Center, the nature of the professional 

development provided in a given school district is affected by the goals of the school board — 

especially the director of the school board.  Because of their understanding of educational needs, the 

directors are in a position to implement either traditional professional development programs or more 

innovative programs, such as RWCT.  As a result of the decentralization of the education system, 

each district assumes its own personality in terms of the activism of its board and the types of 

professional development afforded its teachers.  An interview with the director of the Jelgava 

education board indicated that RWCT workshops have already received some funding.  The director 

was quite open to the idea of supplying different types of professional development to meet teachers’ 

demands and was supportive of RWCT methods: 

The main point is how to realize these ideas in our schools.  First we will work with 

leaders of our methodological associations to create support to help teachers change 

their practice.  Second, we will try to include it in teachers’ education. 

The director fell short of saying that all teachers should participate in RWCT: 

The teachers who have participated in RWCT will share their experiences.  Teachers 

are able to choose the best ideas for teaching at their schools.  They attend different 

courses and seminars.  I don’t know that many teachers will accept RWCT methods, 

but I think regardless, these methods will find a place in our schools. 
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Latvia’s original RWCT implementation plan called for an MOES staff member to 

participate in the first generation.  This staff member completed the second year’s workshops and 

seminars to become a certified RWCT teacher trainer.  The group she trained in 1999–2000 included 

30 staff working in various departments of the MOES, with the majority coming from the Center for 

Curriculum Development and Evaluation.  The result has been increased links with the government 

and continued alignment of RWCT with educational reform in Latvia.  An interview with the current 

director of the MOES Department of General Education reveals that although the Ministry is not in a 

position to extend financial support to RWCT programming (outside of PIAC), the director was 

aware of RWCT and knew that it fit some of the Ministry’s current reform initiatives, particularly 

civic education.  The director also explained that he knew that numerous Ministry staff had 

participated in RWCT workshops and that the project had been well received by them. 

RWCT Constituency Building in Latvia 

RWCT has established a positive reputation with students and teachers.  Students may bear 

as much of the responsibility for spreading RWCT as the teachers by creating a demand for RWCT 

classes.  As a student at the University of Latvia stated:  

We need a repetition of this [RWCT] and we need to see it in everyday situations and 

all university teachers need to undergo these courses in order to change the learning 

environment. 

In Latvia’s decentralized education system, teachers are in a position to advocate to schools 

and school boards for their professional development needs.  Schools and school boards can provide 

financial support for in-service teacher education, and interviews suggest that these entities do react 

to teacher demands to the extent that funds permit.  For this reason, it is essential that Latvian 

teachers see RWCT as a program worth joining.  Interviews suggest that RWCT has established a 

working constituency of teachers who continue to implement project methods in the classroom and 

interest new teachers in RWCT. 

According to one school principal, teachers are actively seeking out RWCT training 

opportunities. When asked how he found out about RWCT, the principal replied:  

It was in 2000.  Some of the teachers at our schools recommended we provide this 

course....I read about it in the newspaper, and some of our regional methodological 

associations introduced teachers to some of the background ideas of RWCT. 
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According to the director of the School Support Center, the fact that the majority of teachers 

in the Latvian system received their degree 10 or more years ago makes their advocacy more crucial.  

Traditional teachers can be the most skeptical about new teaching methods.  In answering the 

question about whether she would recommend RWCT to her colleagues, a secondary teacher 

commented:  

Yes, I would.  But we have teachers who don’t want changing, because it is hard 

work.  I mean – making lessons and making them interesting.  The pupils think 

highly of teachers who teach in non – ordinary ways, who are searchers.  I would 

recommend the workshops to others. 

Another elementary teacher had the following answer: 

There are many things [about RWCT] that have to be changed and adapted.  There 

are many people who imagine that it’s better for them to keep doing things the way 

they have always done.  In that case, it is difficult to persuade them to try out a 

different approach.  But, whatever the case, I have heard positive feedback about 

RWCT.  And I have seen many people using it in practice. 

Pupils interviewed said that they would recommend that their teachers participate in RWCT 

workshops.  Although not all the pupils said that they discussed RWCT with their parents, those who 

did said that their parents have noticed that the pupils learn more material and are better motivated by 

the class.  At the university level, a student was more cautious about how RWCT would be received 

by parents, stating that if RWCT were to be advertised, it must be done so carefully:  

RWCT might also be frightening to the unprepared audience.  If they – the parents – 

have never heard about these new things, I don’t think they’ll send their children to 

such institutions. 

Teachers at both the school and the university levels mentioned the difficulty of winning 

traditional teachers over to RWCT methods.  However, as stated earlier, interviews with teachers 

reveal that the presence of a vocal RWCT teacher in a school drew attention to RWCT from other 

faculty members and eventually led to colleagues’ participating in RWCT workshops themselves.  

As a non-RWCT teacher explained, “Teachers meet other teachers and information on RWCT is 

spread. Good ideas always have followers.”  One of the teachers interviewed is a certified RWCT 

trainer and member of the first generation of 28 participants.  Although she is the only RWCT 

teacher trainer at her school, at the time of interview, an additional 20 of her colleagues had 

participated in second- or third-generation RWCT workshops.  This increase in numbers is also a 
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result of a supportive administration.  Teachers interviewed said that their principals have both 

supported their participation in RWCT and left them free to implement the strategies as they see fit.  

Resource Mobilization  

RWCT’s most important resource is an active network of RWCT teachers, which includes 26 

certified teacher trainers.  These teachers have provided much of the influence and time necessary to 

integrate RWCT into schools and universities in Latvia.  In addition to having successfully trained a 

critical mass of teachers, RWCT has also produced RWCT training materials that are specific to 

teaching in Latvia.  The standard eight RWCT guidebooks used for workshops have been translated 

into Latvian and revised for greater sensitivity to the Latvian setting.  First-generation participants 

who went on to become RWCT teacher trainers have submitted new materials and exercises based on 

their own experiences with RWCT as teachers and trainers.  Additional textual resources include 

journal articles published in the School Support Center’s magazine on issues in Latvian education. 

In contrast to its mobilization of human resources, RWCT’s access to financial resources 

remains limited.  As detailed below, the national and local governments have some funding available 

to support professional development, but interviews suggest that because of financial constraints, the 

School Support Center will need to secure funding from multiple sources to continue implementing 

RWCT in Latvia.  A member of the School Support Center explained that among the only sources of 

governmental funding at the national level are requests for proposals issued by PIAC of the Ministry 

of Education and Science.  Even if a bid for this funding is successful, however, PIAC provides 

funding on the basis of internal regulations rather than demonstrated need.  Funds awarded for 

successful proposals are not substantial enough to cover the entire cost of workshops — trainers, 

salaries, and materials  and cannot be used toward the administrative expenses of the School 

Support Center.  The center, therefore, must find supplemental funding through boards of education, 

schools, or teachers themselves.  Funding for future RWCT workshops will likely come directly from 

individual schools and districts who will use professional development funds to pay the School 

Support Center and the certified trainers for RWCT workshops. 

Local governments allocate funds for professional development and school improvement, 

and the decentralized governance of education allows local entities such as schools, boards of 

education, and municipalities greater freedom in choosing and funding professional development.  
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Although funds are available, RWCT must compete with other programs for funding.  As the head of 

one school board commented: 

Only a small percentage [of teachers] have participated [in RWCT], two teachers. 

…These teachers share their impressions with other teachers at those schools.  Of 

course, I try to support the participation of more teachers, but cannot because of our 

financial situation. 

Asked whether he would recommend RWCT to other schools, the head of the school board 

answered: 

Yes I would.  I think RWCT is one of the best programs.  But different schools must 

choose what they need.  Maybe some schools will choose RWCT, but some will 

choose another course. It depends on the teachers, pupils, and the kind of school. 

Financial limitations appear to be less of an obstacle to RWCT when it is provided as 

preservice education at universities.  Five universities have RWCT-trained teachers on their faculties: 

the University of Latvia, Faculty of Pedagogy and Psychology; Daugavpils Pedagogical University; 

Liepaja Pedagogical Academy; Rezekne Teacher Training College; and Riga Teacher Training and 

Educational Management Academy.  A total of 23 instructors from these institutions were enrolled in 

the second-generation RWCT workshops conducted in the 1999–2000 school year.  With the 

exception of Daugavpils Pedagogical University, all institutions with RWCT-trained faculty have 

incorporated RWCT into existing courses for students.  A university instructor described the 

resources involved in implementing RWCT at her university as follows:  

Human resources — students.  Time resources — time to introduce students to the 

project.  Space resources — enough rooms for seminars, courses, and discussion 

when and if needed. 

Universities have mobilized resources to make RWCT available to faculty as well.  In 

February 2001, the Riga Teacher Training and Educational Management Academy initiated a 

critical-thinking group with 20 faculty members.  According to one faculty member, the critical-

thinking group involves 64 hours of coursework, 32 hours of practical application, and 32 hours of 

independent work on a portfolio. 

Organizational Design and Structure in Latvia 

The Latvian education system retains many of the characteristics of the old Soviet system.  

The differences between traditional teaching styles and newly introduced methodologies, such as 
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RWCT, challenge educational reform.  The extent to which the organizational design and structure of 

schools and universities are being altered varies.  Interviews with teachers and principals suggest that 

the structure of classes and some aspects of school administration are changing to accommodate 

RWCT.  Universities appear to be making greater modifications to their administrative structures to 

support RWCT.  

Interviews with teachers and principals reveal that RWCT not only changes the way pupils 

and teachers interact in the classroom but also influences communication between teachers and 

administrators and the administrative framework of the school.  An RWCT teacher at a secondary 

school explained: 

The staff meetings at our school are now organized a bit differently. …It was not so 

that the administration came in with a ready-made plan and announced that we would 

have the following events and activities.   No, the ideas came from the working 

groups, from the methodological groups.  What we would like, what we can do, and 

what is needed, and then we put it all together. 

A principal and a vice-principal pointed out that participation in RWCT strengthened the 

teaching community at their school.  Teachers are more open to different forms of professional 

development and more ready to exchange ideas.  Although school administrations have sponsored 

introductory courses, attendance has been voluntary.  

Interviews suggest that for teachers to participate in RWCT workshops, schools must be 

willing to modify class schedules and teacher workloads.  To receive RWCT certification, a teacher 

must attend 80 percent of the RWCT workshops, which in Latvia last 100 hours over 10 days.  

According to the director of the School Support Center, teachers are officially allowed 30 days for 

professional development activities in a three-year period.  However, using this time is contingent on 

teacher desire and administrative support; the time allotted is more policy than practice.  A school 

principal noted that although he encourages all his teachers to participate in RWCT workshops and 

encourages them to use RWCT methods in classrooms, he does not believe that it is realistic for all 

teachers to complete a full set of RWCT workshops:  

I think a certain model could be worked out on how to train or introduce people who 

are interested in different strategies.  The whole course is rather long, and it is 

difficult to organize such a course for all teachers within a school.   

Interviews with university instructors and administrators show that universities are modifying 

their organizational structure to support RWCT.  Much of the progress in institutionalizing RWCT at 
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universities has resulted from the efforts of first-generation RWCT participants who work in 

pedagogical faculties.  Some of these first-generation participants have formed training teams with 

colleagues and now offer RWCT workshops to staff at their institutions.  They are also implementing 

RWCT at some of Latvia’s top institutions of higher learning, making students and faculty more 

familiar with, and receptive to, the project.  A professor at a pedagogical academy commented on the 

implementation of RWCT: 

I think that the success and importance of the project could be seen at all three levels.  

Trainers work all over Latvia; different lecturers from higher-education institutions 

are involved.  The new approach is being integrated in study courses.  One could 

witness the success of RWCT at the conference held in Riga in November 2000.  

This project is very significant. 

Students at the University of Latvia who were enrolled in a basic pedagogy course 

commented: 

We had the general pedagogy course during the first semester, and the lecturer also 

taught [RWCT].  We spent three or four 90-minute periods on RWCT, and half of the 

activities were practical.  First of all, we had a theoretical insight on the phases of 

critical thinking and then we were reading, writing, and discussing the subject 

ourselves.  It was very hard to do these activities with the participation of 150 

students at a time. 

At the Riga Teacher Training and Educational Management Academy, RWCT was initially 

provided to student teachers in their fifth and final year of study.  According to one instructor, 

students now take RWCT earlier, because students recommended that taking RWCT in their third 

year of study would give them more time to apply RWCT methods before completing their degree.   

Finally, interviews suggest that RWCT is changing the way lessons are organized by 

affecting communication patterns.  Where instructors have introduced RWCT methodologies as part 

of preservice teacher education, the program is changing the teaching dynamic inside the classroom.  

In explaining the change in students who have had a class with RWCT methods, a professor stated 

that “now the students are not accepting the lecturing anymore.  They have gotten used to knowledge 

acquisition. They like to discuss the things, to share opinions.”  

Monitoring the Progress and Impact of RWCT in Latvia  

Future monitoring and coordination of the RWCT will be the responsibility of the School 

Support Center, an independent NGO in Riga focusing on technical assistance for schools and 
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teachers.  A board of directors made up of six certified RWCT trainers, including Soros project 

officers, will oversee RWCT activities.  Thus RWCT will continue to have a presence at Soros 

through the board, allowing continued interaction between RWCT and other Soros education 

programs.  This contact is especially important given that the Soros Foundation is one of the leading 

providers of in-service teacher education programming in Latvia.  

According to both School Support Center staff and the country coordinator for RWCT, the 

ongoing monitoring of RWCT in classrooms and workshops will be difficult.  As the RWCT country 

coordinator pointed out, RWCT has trained a large number of teachers, some of whom did not attend 

the 80 percent of workshops required to receive certification.  Interviews with teachers suggest that 

RWCT methods are often distributed informally.  Although RWCT’s standard of open 

communication has led many RWCT participants to conduct introductory seminars for colleagues, 

according to the country coordinator, this form of dissemination complicates the effort to maintain 

high standards for workshops and trainers.  Quality control of workshops is especially of concern, 

given the highly decentralized nature of professional development services in Latvia.  The School 

Support Center will be responsible for coordinating workshops that certified RWCT teacher trainers 

will conduct.  However, staff at the School Support Center and at Soros have pointed out that 

competition could come from uncertified teachers who have participated in RWCT workshops and 

now conduct workshops in schools and districts.  This type of freelancing would divert funding from 

the School Support Center and the network of certified RWCT trainers currently in the field, thus 

diminishing their capacity to supply high-quality workshops. 
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MACEDONIA 

The Educational System in Macedonia 

The Republic of Macedonia declared its independence from Yugoslavia in 1991.  A 

weakening of the economy soon followed, and social services such as education and health 

deteriorated because of a lack of financial resources.  Efforts at educational reform in Macedonia 

over the past 10 years have been hindered by ongoing social, economic, and governmental upheaval.  

The Minister of Education has changed six times between 1993 and 2001.  In 1999, with 

unemployment rising, many teachers and principals were forced into early retirement to make room 

for recent graduates.  Later this mandate was reversed, reinstating the teachers to their former 

positions alongside their replacements.  This flux of school faculty has significantly complicated the 

process of educational reform by disrupting programs and replacing key administrators and 

instructors. 

A major change that independence brought to the Macedonian educational system was the 

switch from Serbo-Croatian to Macedonian as the language of instruction.  Prior to independence, all 

textbooks were published in Serbo-Croatian.  The change has led to a shortage of textbooks, 

especially at the elementary level, because new Macedonian language texts are slow to be published.  

A National Strategy on Education was drafted in 2000.  This new initiative focuses on 

improving schools for Macedonia’s Albanian minority, repairing schools, and making technological 

tools such as computers and televisions more available for classroom use.  

Ministry of Education  

The Ministry of Education (MOE) administers education at all levels in Macedonia and 

controls school curriculum, teacher evaluation, and personnel hiring, including school principals, 

whose positions are considered political appointments.  In 2000, the Ministry of Education launched 

a new national curriculum strategy for reform.  Part of the reform includes moving away from 

content-based instruction by incorporating skills and strategies into the national curriculum.  The 

reform also encourages interactive approaches to learning and teaching. 
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Preservice Teacher Education 

Preservice education for teachers is offered at a handful of institutes and faculties organized 

under the University of Sts. Cyril and Methodius in Skopje.  These institutions include the Institute 

of Pedagogy and Psychology in Skopje and pedagogical faculties located in Stip and Bitola, all of 

which provide preservice education for elementary school teachers.  Secondary school teachers are 

educated at the Faculty of Philosophy and Philology in Skopje.  All student teachers are required to 

complete practice teaching in local schools to earn their degree.  The Bureau for Educational 

Development under the MOE oversees the certification of graduates. 

In-Service Teacher Education  

The Ministry of Education’s Bureau for the Improvement of Education oversees teacher 

development at the national level.  The Bureau is also responsible for developing the national 

curriculum, conducting school visits, and monitoring teacher professional development.  School 

advisors from the Bureau visit schools and conduct observations at prearranged open lessons 

according to an annual plan disseminated to schools at the beginning of each school year.  For 

teachers to receive credit for participating in professional development, the Bureau must approve the 

activities.  School principals play an active role in in-service teacher education by allocating funds 

and making faculty time and school space available for trainings.  

History of RWCT in Macedonia 

According to RWCT project staff, the implementation plan of RWCT in Macedonia has 

focused on building a critical mass of teachers in selected schools.  For this reason, multiple faculty 

members from individual schools in Skopje, the town of Stip, and the southern city of Bitola were 

invited to participate in the first- and second-generation workshops.  The implementation plan also 

focused on training instructors at the major universities and pedagogical faculties in Skopje, Stip, and 

Bitola in order to integrate RWCT into preservice teacher education.  Enhancing this implementation 

is the presence of RWCT’s two project leaders as instructors at the Institute of Pedagogy in Stip.  

Both project leaders participated in all first-generation workshops and became certified teacher 

trainers. 

RWCT Macedonia started in 1997.  The first generation of participants consisted of 26 

principals, teachers, and school advisors.  Participants were selected through an interview process 
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conducted by Soros staff with the assistance of the Ministry of Education.  Educators from four 

primary schools and five secondary schools participated in the first-generation workshops.  They 

were joined by instructors from the Faculty of Philosophy in Skopje and the Faculty of Pedagogy in 

Stip (including the two project leaders), as well as representatives from the Bureau for Educational 

Development and the Center for Vocational Education, Training, and Development in Bitola. 

The second generation of RWCT teachers attended workshops during the 1998–1999 school 

year.  Many of these participants taught in the same schools in Skopje, Stip, and Bitola as their first-

generation colleagues.  An additional group of 22 professors from faculties of philology at 

universities in Skopje and Stip participated in the second generation, as did advisors from the Bureau 

for the Improvement of Education under the MOE.  Over the first three years, approximately 330 

people have been trained in RWCT methods. 

A unique aspect of the Macedonian project has been an RWCT teacher exchange with 

Albania.  The RWCT Macedonia project initiated exchange visits between RWCT trainers from 

Albania and Macedonia because of a shared language and a common cultural heritage.  Through the 

exchange program, volunteers from the two countries help increase the number of teachers 

participating in the project.  Macedonian trainers provide workshops for ethnic Macedonian teachers 

working in Albania, and Albanian trainers provide workshops for ethnic Albanian teachers working 

in Macedonia. 

Impact of RWCT on Education 

RWCT is having an impact on elementary, secondary, and tertiary education.  School 

teachers, university instructors, and administrators have participated in RWCT workshops.  This 

level of participation has spread the project to nearly all levels of the Macedonian education system. 

Impact on School Classrooms  

The majority of school teachers interviewed for this study were working in schools with more 

than one RWCT teacher.  Several taught in schools that sponsor RWCT activities, such as monthly 

meetings and trainings for teachers from other schools.  Interviews with pupils from these schools 

reveal that in some cases, they had been studying with RWCT teachers for several years.  Three 

groups of pupils from different school commented that RWCT has had a positive effect on their 

learning and behavior.  According to their teachers, RWCT methods have resulted in more active and 
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enthusiastic discussions among students.  Teachers interviewed also believed that their students learn 

more when RWCT methods are employed in the classroom. 

One RWCT teacher said that the project has had an impact on pupils’ participation in class.  

In discussing how RWCT had affected her class, she explained, 

By applying the methods suggested by the project to the teaching process, the pupils 

are able to develop a critical way of thinking, they are all active, and they find the 

applied strategies interesting.  Naturally, better results are obtained. 

An eighth-grade history teacher in Skopje said the following about RWCT’s impact on her students: 

The application of RWCT strategies and methods in the teaching process has an 

influence on students.  Now students are active participants in the process, especially 

through group work.  They show interest in learning new things, and cooperation and 

communication between students have increased. 

Interviews with pupils support the teachers’ observations that RWCT is leading to more open 

communication and cooperation among pupils.  A group of eighth-grade pupils from an elementary 

school in Skopje gave the following answers when asked about RWCT’s impact on their learning: 

Pupil 1:  I’m trying to find more information, I’m more curious, and I can express my 

opinion and my attitudes on certain topics. 

Pupil 2:  I’m more curious and I’m more interested in the content that we learn. 

Pupil 3:  I have developed cooperation with other students. 

It is important to add that pupils interviewed compared RWCT favorably with more 

traditional methods of instruction.  They thought that RWCT was actually changing the way they 

process information in the classroom by making them less biased in their inquiries.  Asked about the 

changes they have noticed in themselves since their teacher began using RWCT methods, three 18-

year-old pupils had the following discussion: 

Pupil 1: The main changes are that we have learned how to deliberate on our own and 

how to draw conclusions.  We have acquired a more responsible attitude to the work 

we are given within the frames of this program.  

Pupil 2: We have started to investigate, and we have not done that with classical 

teaching. 

Pupil 3: In this way we learn the teaching units on our own, while the teacher offers 

only coordination or direction. We are far less biased when we judge the work we 

have done. 
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Pupil 1: There are frequent discussions during the classes, and we can exchange 

opinions with other classmates, which was never the case before. 

Impact on University Classrooms 

The impact of RWCT is especially concentrated in the pedagogical faculties, where 

interviews with students and instructors illustrate that RWCT methods are being implemented in 

courses for future teachers.  The broad implementation of RWCT at faculties in Stip, Bitola, and 

Skopje is largely because these institutions have multiple instructors and, in some cases, 

administrators who have participated in RWCT workshops.  Interviews suggest that RWCT can have 

a positive effect on instructor motivation, which results in better prepared classes.  When asked to 

explain the effect of RWCT on how the instructors at his university now teach, a chief administrator 

commented:  

A difference in planning, organizing, and delivering the content is noticeable.  I see 

an enhanced didactical component expressed through the use of combined teaching 

techniques.  Teachers are trying to leave traditional teaching, and they apply more 

interactive methods.  Now teachers emphasize the student, and student’s individual 

work, in the teaching process, not lectures, as was their previous practice.  

Interviews suggest that RWCT is also affecting communication among faculty and students 

inside and outside the classroom.  Students commented that RWCT resulted in more open dialogue 

during classes.  Students at a pedagogical institute in Skopje, when asked whether they noticed a 

difference in their lessons since their instructor participated in the RWCT workshops, responded: 

Our answer is yes.  There are some professors [at the pedagogical institute] trained in 

the RWCT teaching strategy who apply new methods in lecturing or drill sessions.  

We notice that we are more actively involved in acquiring new knowledge, we are 

more relaxed, and, through individual or group work, we acquire the necessary 

information. 

Interviews with instructors indicate that their experience with RWCT has made them more 

communicative with colleagues about teaching issues.  An instructor at a pedagogical institute in 

Skopje commented that she and her colleagues often discuss their teaching with one another and that 

they share their “experience in informal conversations and meetings, but also prepare certain oral 

reports for our formal meetings at the pedagogic institute.” 
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Legitimization of RWCT in Macedonia 

Interviews and research conducted for this study suggest that RWCT is viewed as a 

legitimate form of professional development by both politicians and administrators who are in a 

position to allocate resources to support RWCT.  This acceptance is demonstrated by the widespread 

participation of stakeholders in RWCT workshops, including members of the Ministry of Education 

and school advisors from the Bureau for Educational Development, and by the integration of RWCT 

into preservice and in-service teacher education.  The country coordinator for RWCT explained: 

The whole national strategy [for school improvement] that was adopted last year is 

based on “critical thinkers.”  A few members of the working group, who wrote the 

strategy for the Ministry, participated in our trainings.  Also, the Bureau for 

Educational Development, which is part of the Ministry, supports the project very 

much.  They insisted that all their advisors participate in the RWCT trainings.  The 

Bureau is responsible for in-service teacher training and has already incorporated 

some RWCT strategies in the curriculum. 

A university professor, who is also a member of the group that the MOE established to draft 

the National Strategy in Education, explained the need for RWCT in the current educational system: 

The RWCT project can be a serious step forward in overcoming the identified 

shortcomings and disadvantages of the teaching process in all levels of education, 

bearing in mind the complexity of learning, the detailed coverage of the 

methodological approach, and the immediacy of the problem.  This project tackles a 

number of important issues related to the technology of teaching by stressing the 

subjectivity of pupils, creating conditions for dynamic and frequent feedback in 

teaching,…[and] encouraging models of independent work.  By involving the 

Institute of Pedagogy in the training process, university teachers will serve as a 

source of continued RWCT instruction long after funds end for outside training 

workshops. 

At the local level, it is important that school principals view RWCT as a legitimate form of 

in-service education for teachers in their schools.  Interviews with principals at selected schools 

illustrate that some principals see RWCT as a project that is both in harmony with current reform 

efforts and worthy of school support.  When asked how she had facilitated the RWCT activities at 

her school, the principal of an elementary school in Skopje described her contribution to the 

implementation of RWCT at her school as producing a climate of change, of communication among 

pupils, teachers, and parents, in order to turn the pupil into an active factor of the teaching process.  

Making the teachers feel that the school’s principal will ensure conditions for changes in the way of 

working.  The teachers were given complete professional, emotional, and material support.  
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A new principal at a high school in Skopje was asked about his contribution to the 

introduction of RWCT at his school.  He replied:  

My contribution to the introduction of RWCT was not a very significant one, because 

I became principal when the project had already been implemented at our school.  I 

used the first several days to get myself familiar with the project, and my colleagues 

invited me to attend [an RWCT] class.  Thus I saw immediately that it was very 

good.  My contribution consisted of allowing the project to proceed to function.  In 

that respect, the former principal had nominated some colleagues, whom he expected 

to be active and to fulfill their tasks, to initiate the project, and I think that he made a 

good choice.  That is why I did not hesitate to allow the project to continue.  My first 

impression was wonderful. 

The principal further described his influence on the teachers at the school and his role in 

supporting RWCT activities: 

One of the items on the agenda of the Staff Council meeting, soon after I had become 

principal, was “The modernization of teaching — methods and forms.”  I pointed to 

this project, because in it we can see a totally new approach to presenting the 

curriculum.  As to the community, it is my opinion that the advertising aimed to raise 

public awareness was insufficient. 

My influence became completely apparent in the case of the teachers, because I asked 

the mentors to expand the activities.  Then the project was expanded internally, only 

within our high school, through lectures delivered by some of the teachers.  The 

response of our colleagues was very good.  In this respect, I think that the extension 

into the next year will be even more massive.  Of course, this should not be done by 

force, but by the teachers’ own will.  I can imagine a day when the whole school and 

all its teachers will work according to these methods.  

Because he was instated after RWCT had been established at his school, this principal’s 

viewpoint is particularly informative.  The frequent replacement of principals in Macedonia means 

that many RWCT schools will be faced with changes to their administration.  In spite of this, 

discussions with the country coordinator reveal that ongoing changes in school administration have 

not seriously affected the implementation of the project because RWCT has established such a strong 

base of support at the Ministry of Education and the Bureau for Educational Development. 
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RWCT Constituency Building in Macedonia 

Research conducted for this study suggests that RWCT has developed an active core of 

teachers, students, and parents who advocate for the project.  The concentrated implementation of the 

RWCT project at select schools appears to have created a constituency of teachers and parents who 

are working to make the project more widely available.  One RWCT teacher who was asked to 

compare RWCT with other professional development experiences commented:  

When other projects are compared with [RWCT], I think that this project is the best 

— because it is practical, tangible, and easily acceptable by both the students and the 

teachers, and both parties recognize the effects. 

Interviews with teachers show that these schools are providing workshops and seminars on 

RWCT for interested teachers, as well as introducing future teachers to RWCT by working with 

student teachers from the pedagogical faculties.  An elementary school teacher, when asked whether 

she would recommend RWCT to colleagues, responded: 

Certainly, when I am pleased with something, I recommend it to others, and it is true 

particularly for the RWCT seminars, which were a real refreshment for the teachers 

and demonstrated an interesting way to carry out the existing curriculum.  I would 

recommend some of the seminars dealing with how to work with children to parents, 

who should also be familiar with different strategies. 

As the teacher above suggests, parents at schools where RWCT is being implemented are 

quite interested in the project and are satisfied with the new methods.  One RWCT teacher 

commented that several parents have also indicated an interest in joining the program to further 

enhance their children’s learning and critical thinking.  An elementary school teacher in Skopje 

explained:  

I have already done that to my friends, to associates involved in the educational 

process, to whom I have tried to explain the philosophy of the RWCT project.  I can 

see that they are interested.  I can also mention that the parents are quite interested in 

the project.  They are satisfied with the way we work with their children, and some of 

the parents are even interested in joining the work. 

The teacher’s assertion that some parents are proponents of the project is supported by 

interviews with students.  For example, a high school student whose teacher had participated in 

RWCT explained his family’s impression of RWCT: 
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They have a positive opinion and they are really enthusiastic about the way we work, 

that now everybody can express and fulfill oneself, to be completely active.  My 

parents had many questions particularly in the beginning.  I think that other 

professors should apply these methods as well. 

Interviews conducted with instructors at the Institute of Pedagogy in Skopje indicated that 

RWCT enjoys the support of higher-education faculty at some of Macedonia’s teacher training 

institutions.  Instructors interviewed felt that RWCT methods could play an important role in the 

reform of the education system and that further implementation of the project was necessary.  One 

instructor discussed the theoretical advantages of making RWCT workshops available as a full 

course for student teachers at the institute: 

These moments [of pre-service education] are very important in the educational 

process of future teachers.  In that way, their initial education, enriched with the 

strategies of the [RWCT] project, may be the factor for innovating teaching practice.  

The application of the strategies directly into the teachers’ initial education may play 

the role of a regenerator that facilitates changes in the direction of contemporary 

teaching, effective schools, and satisfied students. 

Resource Mobilization 

Human resources appear to be the most vital resource available to RWCT Macedonia.  In 

addition, principals and university administrators have made teacher time, scheduling changes, and 

school buildings available to help support RWCT.  Because of a weakened economy, financial 

resources for RWCT and other teacher training programs remain scarce.  Currently, little money 

exists in most school budgets to provide teacher training.  Some schools manage to finance 

professional development activities by using money from other sources.  A principal in Skopje 

explained:  

At our school, we assign part of our operational funds to the RWCT project.  Parents 

also participate with materials, but the economic situation precludes that such funds 

will be set aside in the future. 

The Bureau for Educational Development has some money to provide in-service trainings.  

However, in many cases, teachers and schools depend on donors for funding to cover in-service 

teacher education.  Interviews conducted for this study yield few details about how individual 

schools might finance RWCT trainings in the future.  However, one example of support by donors 

outside of the Open Society Institute is the funding of RWCT workshops by the Austrian agency 

Kultur Kontakt, an organization that focuses on improving civic education for high school pupils.  
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Kultur Kontakt paid for the travel, accommodations, guidebooks, and trainers necessary to provide 

30 of their 90 teachers with RWCT training.  It plans to train an additional 30 this year.  The U.S. 

Peace Corps has also provided funding for RWCT workshops.  In 2000, it financed the majority of 

the expenses for training a new group of 30 English language teachers. 

Interviews at the university level did not highlight fiscal limitations in terms of the 

implementation of RWCT.  One instructor interviewed noted that the only obstacle to implementing 

RWCT at the pedagogical institutes was a teacher’s willingness to participate.  The head of the 

Pedagogical Institute in Skopje, when asked about the difficulties of implementing RWCT strategies, 

commented that “the only current problem that we are facing is a problem with premises.  There are 

no other serious barriers for applying RWCT strategies.” 

The issue of future funding for the project remains an open question.  When asked about 

future funding for the project, the country coordinator for RWCT gave the following answer: 

In September of this year, in cooperation with the Ministry of Education, we will start 

teacher training program for minority schools.  The RWCT team is working jointly 

with the Step by Step team on an integrative teacher training model.  In the 2001–

2002 school year, 200 elementary school teachers in grades 5 to 8 will be trained.  

This program will be jointly financed by OSI Macedonia and the Step by Step 

Association. 

Another potential source of funding is the United States Embassy, which has expressed an 

interest in supporting the training for ethnic Albanian teachers in Macedonia. 

Organizational Design and Structure in Macedonia 

One of the successes of the RWCT project appears to be the willingness of certain 

educational institutions and government offices to accept and integrate the project into their 

organizational structures.  As mentioned earlier, the Bureau for Educational Improvement has 

already integrated RWCT into its organization by having its school advisors trained in RWCT 

workshops.  According to the country coordinator, approximately 30 advisors participated in RWCT 

workshops in the first two years of project implementation. 

In terms of preservice teacher education, the Institute of Pedagogy at the University of Sts. 

Cyril and Methodius has incorporated RWCT methods into the course of study for future school 

teachers.  Although full RWCT workshops are not taught to students as part of their coursework, 
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RWCT-related activities have become part of the institute’s curriculum.  According to professors at 

the Institute for Pedagogy, the university curriculum has been changed to include RWCT strategies.  

These changes include establishing “mentor teaching” programs for post-graduate students and 

implementing a two-week internship in elementary schools where RWCT is already being practiced.  

A professor from the Institute of Pedagogy, when asked about how RWCT has been integrated into 

the curriculum, gave the following answer: 

The Institute for Pedagogy has initiated and supported the following possibilities for 

applying the RWCT strategies: apart from traditional teaching, some of [the RWCT] 

strategies will be applied in the post-graduate level, especially in the so-called mentor 

teaching, group consultation activities.  Post-graduate students can research the 

aspects of the RWCT project for their master’s degrees and doctorates.  

Undergraduate students can write theses based on monitoring, evaluating, and 

analyzing teaching practices in the schools involved in the RWCT project.  Students 

may participate in two-week internships at schools where the RWCT project is being 

implemented, and third- and fourth-year students may participate in training seminars 

organized by the RWCT project. 

According to the country coordinator of RWCT, the Institute of Pedagogy is one of two 

potential organizations that could house the RWCT project as funding from OSI draws to a close and 

the project moves outside of the Open Society Institute Macedonia.  In discussing this issue, the head 

of the Institute explained that housing RWCT there would help make RWCT workshops a part of the 

curriculum for in-service teacher education and increase the scope of RWCT in Macedonia: 

By incorporating RWCT in the regular curriculum and in the curriculum for the 

professional advancement of teachers, we have provided for its dissemination.  That 

way we will have training in RWCT not only for existing teachers, but also for the 

future teachers who t are in the initial stage of the training. 

Interviews with teachers and principals indicate that some school principals are making 

organizational adjustments to facilitate RWCT activities.  Principals whose faculty members were 

interviewed for this study encouraged their teachers to attend seminars and workshops.  Most RWCT 

schools in Macedonia appear to have more than one RWCT teacher on staff, who, combined with a 

supportive administration, support one another through group meetings.  Teachers who have not yet 

participated in formal RWCT training workshops are given the opportunity to gain exposure to the 

project through the work of their colleagues.  The principal of an elementary school in Skopje with a 

large number of RWCT teachers on its faculty explained how the school has accommodated ongoing 

RWCT trainings: 
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With the aid of our trained teachers, we organized school monthly meetings and 

seminars for training the teachers of other schools.  Our teachers acted as mentors, 

presenters, or coordinators at these meetings and seminars.  Several, and sometimes 

all, of our trained teachers took part in these activities because our school is one of 

five elementary schools in the Republic of Macedonia that have joined this project 

since its beginning, and we wanted to share our own experiences.  

Another principal described the changes taking place at his school: 

[RWCT is] producing a climate of changes, of communication among pupils, 

teachers, parents, in order to turn the pupil into an active factor of the teaching 

process.  It is making the teachers feel that the school’s principal will ensure 

conditions for changes of the way of working.  The teachers were given complete 

support in the professional, emotional, and material sense. 

Monitoring the Progress and Impact of RWCT in Macedonia 

Macedonia one of the few projects that has conducted evaluations of the RWCT project to 

monitor progress.  An initial evaluation was conducted at the end of each school year in the first and 

second years.  The evaluation was published as part of the annual report for the project and was given 

to all schools that participated in the project as well as to the Ministry of Education.  The evaluation 

was also published in the professional educational magazine Educator and was distributed to all 

schools in Macedonia.  

Monitoring the progress and impact of RWCT in Macedonia has been the primary 

responsibility of the Open Society Institute project staff.  However, the project has evolved to 

incorporate other organizations who are in a position to monitor its progress.  As mentioned above, 

the Bureau for Educational Development is responsible for providing in-service teacher education.  

RWCT has already been certified as a legitimate form of in-service training.  The institutes of 

pedagogy are also in a position to monitor project implementation in Bitola, Stip, and Skopje.  The 

country coordinator for RWCT explained:  

Having the universities and the Bureau involved in the project is important for the 

future because, for the time being, the Bureau is the only organization in a position to 

award certificates for participation in RWCT workshops.  

Responsibility for the future implementation of the RWCT project is undecided.  OSI funding 

is currently drawing to a close.  According to the country coordinator, two organizations could 

potentially host the RWCT project.  As mentioned earlier, one is the Institute of Pedagogy at the 

University of Sts. Cyril and Methodius in Skopje.  The Institute of Pedagogy already has several 
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RWCT-trained professors on its faculty and its Center for Education and Research promotes new 

teaching methods and organizes RWCT trainings.  

The second potential host for RWCT is the Step by Step NGO, which administers one of the 

most extensive teacher training projects in Macedonia and has secured funding from an array of 

sponsors, including OSI, the World Bank, UNICEF, and the Balkan Foundation.  RWCT and Step by 

Step have been called “philosophical cognates,” and the similarities of the programs would make the 

Step by Step NGO a natural location for the RWCT project.  RWCT team members are collaborating 

with Step by Step members to generate an integrative teacher-training model to support both projects.  

Another advantage to this union is that by joining the Step by Step NGO, the RWCT project could 

gain greater access to schools.  In the initial years of implementation, RWCT project leaders selected 

teachers from schools where Step by Step had not been implemented in order to increase the impact 

of RWCT on faculties.  
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APPENDIX A: INTERVIEW PROTOCOLS 

The Reading and Writing for Critical Thinking (RWCT) Institutionalization and Impact 

Study is a supplement to the RWCT evaluation.  It documents the impact of RWCT in the schools 

and communities in which teachers have been trained.  It also determines how the RWCT model is 

being replicated in new schools and adopted on the regional and national levels.  Case study data 

have been collected through a series of interviews with people participating in and affected by the 

RWCT project.  In-country data collectors conducted interviews with pupils, teachers, and principals, 

while volunteers from the International Reading Association conducted interviews with country 

coordinators, community leaders, and government officials. 

The semi-structured interview protocols for each of these groups follow.  The protocols were 

designed to examine the political and organizational context for the institutionalization and impact of 

the RWCT model.  They also include questions to identify available resources for and potential 

challenges of large-scale replication of RWCT. 

GENERAL QUESTIONS FOR MACRO-LEVEL RESPONDENTS 

 When did you first learn about RWCT? 

 How did you learn about it? 

 What did you think of the idea? 

 How did you become involved? 

 How have your ideas about RWCT changed over time? 

 What have been RWCT’s greatest accomplishments? 

 What have been RWCT’s greatest challenges? 

 If you had the opportunity to create the project again, what would you do differently? 

 What has been the overall impact of RWCT to date at the local, regional, and national levels? 

 What should happen to RWCT in your country in the future?  What should be the long-term 

impact? 

 What is your prediction for what will happen to RWCT in the future?  Why do you think this 

way?  (Please provide examples.) 
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 What should be your role in the process as a private citizen?  As a professional in your 

organization? 

 What should be the role of the national Soros foundation in that process? 

 What should be the role of partner organizations, such as the International Reading Association, 

in that process? 

GENERAL QUESTIONS FOR COUNTRY COORDINATORS 

 Please tell us about the history of RWCT in your country.  To the extent possible, describe how 

and why it was started and what it has accomplished over time. 

 How many people have been educated directly (either by in-country staff or international 

volunteers) in RWCT methods?  What kinds of professionals are they (e.g., primary school 

teachers, secondary school teachers, university faculty; reading, math, history, social science 

instructors; teachers, professors, librarians, school administrators)? 

 What information about the project has been disseminated?  How has the information been 

disseminated?  To whom?  What has been the response from the community? 

 Have you undertaken or are you planning to undertake any evaluation activities in addition to the 

overall RWCT evaluation?  What do these plans include?  How far along are your planning and 

implementation of these activities?  How have you planned or are you planning to use the 

information? 

 What are the unique features of RWCT in your country?  Why have you adopted them?  With 

what success? 

 What are your plans for continuing the RWCT activities now that the initial grant period has 

ended?  Please describe them in detail.  What are the chances that these activities will continue?  

What reasons/evidence do you have to believe this way? 

 What are your primary sources of financial resources?  Other resources? 

 What plans do you have for acquiring additional resources this next year? 

 To what extent are RWCT teacher meetings continuing now that the grant period has ended?  

Who is leading them?  What are some of the longer-term goals for these teacher groups? 

 To what extent has RWCT been adopted officially by government agencies at the local level?  

Regional level?  National level? 

 Please provide some examples of how RWCT practices and philosophies have been adopted 

unofficially in schools, regions, and nationally.  Officially? 

 What has been the public response to the RWCT initiative? 

 Has it become easier or more difficult to recruit teacher candidates over time?  Why? 
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COUNTRY-SPECIFIC QUESTIONS FOR COUNTRY COORDINATORS 

Czech Republic 

 We understand that the Ministry of Education has certified RWCT as an innovative educational 

in-service professional development program for teachers.  What does this mean?  What control 

does the Ministry have over national issues related to curriculum and instruction?  What are the 

implications for the institutionalization and impact of RWCT?  

 What is the status of the partnership among RWCT, the Ministry of Education, and PAU (Friends 

of Innovative Education)?  What are the plans for future collaboration?  What are the planned 

outcomes?  

 We understand that project leaders have begun to develop proposals to create textbooks and 

curricular materials that seek to integrate RWCT methods into new Czech Republic publications.  

What is that status of this project?  Are Charles University, Prague Technical University, and 

Hradec Karlove still involved?  How are these materials being incorporated into the preservice 

teacher education curricula?  

 What is the relationship between RWCT and POROV (educational reformers’ network)?  How 

are these projects supporting each other?  How are project leaders jointly disseminating 

information about effective educational practices?  

 What is the history of the relationship between RWCT and the “Methods Houses” (professional 

development locations) of the Ministry of Education?  What is the current relationship?  

 In the past, the Non-Governmental Organization sponsoring RWCT has received funding from 

Soros, the Ministry of Education, and Phillip Morris.  Which organizations may provide funding 

in the future?  What are the indications of their interest? 

 Tell me about the Laboratory for Critical Thinking at Charles University.  What are its primary 

activities/functions?  What role might the laboratory play in the institutionalization of RWCT in 

the future? 

 We understand that school inspectors from the Ministry of Education participated in RWCT 

workshops.  Please describe the experience.  What has been the role of these inspectors in the 

institutionalization of RWCT efforts, if any?  
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Kyrgyzstan 

 We understand that “democratizing the educational system and improving the quality of 

education to improve standards of living” are primary goals of national educational policy in 

Kyrgyzstan.  Are these goals stated correctly?  If so, how does RWCT fit into this framework? 

 We understand that the Kyrgyz Research Institute of Higher Education and the Kyrgyz Institute 

for Education have agreed to a nationwide assessment of the program that will lead to RWCT’s 

accreditation as Ministry-approved and recommended professional development program for 

teachers.  What is the status of these activities? 

 What is the history of the Critical Thinking Laboratory in Bishkek?  What is happening there?  

What is the status of the laboratory in Osh? 

 What is the history of the partnership between RWCT and the Peace Corps?  What is happening 

right now? 

 One of the goals of the RWCT project is to develop a spirit of tolerance, community, and 

appreciation for diversity.  Is RWCT addressing the division between Russian nationals and 

Kyrgyz nationals and the geographic division between north and south Kyrgyzstan? 

 It is often a challenge for universities to pursue joint programs.  How have the RWCT projects in 

Bishkek and Osh fostered and increased collaboration over time?  How strong are the 

communication and linkages between the north and south? 

 In October 2000, RWCT received an official “paper and stamp” from the Ministry of Education, 

recognizing its workshops as a legitimate means of certification for teachers.  Could you please 

discuss the evolution of this recognition?  Who was involved?  How?  What have been the 

consequences for preservice and in-service teacher education?  What do you expect to be the 

ultimate consequences of this recognition? 

 Could you please tell us about the Tajikistan RWCT exchange?  How did it evolve?  What is the 

current state of the exchange?  What are your expectations in the future?  What resources have 

been provided and what measures have been put in place to make this exchange successful?  By 

whom? 

Latvia 

 We understand that the principal goals of education in Latvia are “to provide conditions for the 

development and perfection of one’s spiritual, creative, physical, and professional abilities.”  

How does RWCT fit into this framework?  

 How does the RWCT team cooperate with the Ministry of Education so that project goals remain 

aligned with the major trends in educational reform?  
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 What roles have the publicity, research, higher education, and materials committees played in 

coordinating project activities and enabling RWCT to become independent in Latvia?  What is 

the status of the RWCT course at pedagogical institutions?  

 How have plans evolved to combine Step by Step and RWCT into a single NGO? 

 RWCT Latvia has developed its own RWCT teaching manual.  Could you please describe the 

process of creating this manual?  Who was involved and why?  How much of an impact has this 

manual had on teaching and on the implementation of RWCT?  How much of an impact do you 

expect the manual to have in the future?  

Macedonia 

 We understand that educational reforms in Macedonia are designed “to develop accountable, 

cooperative, and competent professionals ready to participate actively in the creation of civic 

society.”  What is the role of RWCT in those processes?  

 What is the status of the projects designed to incorporate RWCT strategies into teacher education 

courses and other university courses?  

 How has the relationship with staff in the Faculty of Philosophy and Pedagogy at Sts. Cyril and 

Methodius evolved?  

 What is the history and status of the mentoring network that is disseminating RWCT materials in 

schools, universities, and regions around the country?  

 Albanian teachers have received RWCT training through the Macedonian program.  Are there 

any plans for further cross-national work?  What is the current involvement of Albanian teachers 

in RWCT in Macedonia?  

 How does the high rate of turnover among school principals in Macedonia affect the RWCT 

program?  (Principals are political appointees and often lose their post in a change of 

government.)  Have project staff made attempts to ameliorate the changes in principals? 

 Recently, teachers over the age of 50 were forced into retirement to create employment 

opportunities for younger teachers.  Later they were reinstated alongside their younger 

replacements, creating an overcrowding of teachers at schools.  How has this affected the 

implementation of RWCT? 
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GENERAL QUESTIONS FOR GOVERNMENT OFFICIALS 

 What is your position in the government? 

 How long have you worked in this capacity? 

 What is your area of authority? 

 What is your vision for educational development in your municipality/region/country? 

 What, if any, role does RWCT play in helping you achieve that vision?  What are the greatest 

challenges?  Has that role been formalized in any way (e.g., written agreement, legislation, etc.)? 

 How do you know that RWCT has been successful/worthwhile thus far?  Are these common 

criteria that other government officials use to measure RWCT’s success? 

 What priority does RWCT have vis-à-vis other educational initiatives? 

 How broadly should RWCT be disseminated in your municipality/region/country?  In what time 

frame? 

 What government resources have been provided to support RWCT to date?  What resources are 

available to help you achieve your RWCT goals?  What other resources are available? 

 How will you know whether RWCT has achieved success at the municipal/regional/country 

level? 

COUNTRY-SPECIFIC QUESTIONS FOR GOVERNMENT OFFICIALS 

Czech Republic 

 We understand that the Ministry of Education has certified RWCT as an innovative educational 

in-service professional development program for teachers.  What does this mean?  What control 

does the Ministry have over national issues related to curriculum and instruction?  What are the 

implications for the institutionalization and impact of RWCT? 

 What is the status of the partnership among RWCT, the Ministry of Education, and PAU (Friends 

of Innovative Education)?  What are the plans for future collaboration?  What are the planned 

outcomes? 

 What is the history of the relationship between RWCT and the “Methods Houses” (professional 

development locations) of the Ministry of Education?  What is the current relationship? 

 We understand that school inspectors from the Ministry of Education participated in RWCT 

workshops.  Please describe the experience.  What has been the role of these inspectors in the 

institutionalization of RWCT efforts, if any? 
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Kyrgyzstan 

 We understand that “democratizing the educational system and improving the quality of 

education to improve standards of living” are primary goals of national educational policy in 

Kyrgyzstan.  Are these goals stated correctly?  If so, how does RWCT fit into this framework? 

 We understand that the Kyrgyz Research Institute of Higher Education and Kyrgyz Institute for 

Education have agreed to a nationwide assessment of the program that will lead to RWCT’s 

accreditation as a Ministry-approved and recommended professional development program for 

teachers.  What is the status of these activities? 

 What is the history of the Critical Thinking Laboratory in Bishkek?  What is happening there?  

What is the status of the lab in Osh? 

 What is the history of the partnership between RWCT and the Peace Corps?  What is happening 

right now? 

 In October 2000 RWCT, received an official “paper and stamp” from the Ministry of Education, 

recognizing its workshops as a legitimate means of rectification for teachers.  Could you please 

discuss the evolution of this recognition?  Who was involved?  How?  What have been the 

consequences for preservice and in-service teacher education?  What do you expect to be the 

ultimate consequences of this recognition? 

Latvia 

 We understand that the principal goals of education in Latvia are “to provide conditions for the 

development and perfection of one’s spiritual, creative, physical, and professional abilities.”  

How does RWCT fit into this framework? 

 How does the RWCT team cooperate with the Ministry of Education so that project goals remain 

aligned with the major trends in educational reform? 

Macedonia 

 We understand that educational reforms in Macedonia are designed to develop accountable, 

cooperative, and competent professionals ready to participate actively in the creation of civic 

society.  What is the role of RWCT in those processes?  

 What is the status of incorporating RWCT strategies into teacher education courses and other 

courses in universities? 
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GENERAL QUESTIONS FOR COMMUNITY LEADERS 

 What is your position in the community? 

 If you are involved in a civic organization, what does the organization do? 

 What role does RWCT have in improving civil society? 

 How successful has it been at the municipal/regional/country level? 

 How do you know that RWCT has been successful/worthwhile thus far?  Are these common 

criteria that other community leaders use to measure RWCT’s success? 

 How successful could RWCT be?  What needs to happen for RWCT to be successful in 

improving civil society as you envision it?  What are the primary challenges? 

 What role will you and your organization play in making RWCT successful? 

 What role will RWCT play in making you and your organization successful? 

 What other organizations are natural partners for RWCT?  Have those organizations already been 

contacted to work with you and RWCT? 

 What resources have you and your organization provided to make RWCT successful? 

COUNTRY-SPECIFIC QUESTIONS FOR COMMUNITY LEADERS 

Czech Republic 

 What is the status of the partnership among RWCT, the Ministry of Education, and PAU (Friends 

of Innovative Education)?  What are the plans for future collaboration?  What are the planned 

outcomes? 

 We understand that project leaders have begun developing proposals to create textbooks and 

curricular materials that seek to integrate RWCT methods into new Czech Republic publications.  

What is that status of this project?  Are Charles University, Prague Technical University, and 

Hradec Karlove still involved?  How are these materials being incorporated into the preservice 

teacher education curricula? 

 What is the relationship between RWCT and POROV (educational reformers’ network)?  How 

are these projects supporting each other?  How are project leaders jointly disseminating 

information about effective educational practices? 
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Kyrgyzstan 

 What is the history of the Critical Thinking Laboratory in Bishkek?  What is happening there?  

What is the status of the Lab in Osh? 

 What is the history of the partnership between RWCT and the Peace Corps?  What is happening 

right now? 

Latvia 

 What is the status of the RWCT course at pedagogical institutions? 

 How have plans evolved to combine Step by Step and RWCT into a single NGO? 

Macedonia 

 How has the relationship with staff in the Faculty of Philosophy and Pedagogy at Sts. Cyril and 

Methodius evolved? 

 What are the history and status of the mentoring network that is disseminating RWCT materials 

in schools, universities, and regions around the country? 

 How does the high rate of turnover among school principals in Macedonia affect the RWCT 

program?  (Principals are political appointees and often lose their post in a change of 

government.) 

 Recently, school teachers over the age of 50 were forced into retirement to create employment 

for younger teachers.  Later they were reinstated alongside their younger replacement creating an 

overcrowding of teachers at schools.  How has this affected RWCT? 
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GENERAL QUESTIONS FOR LOCAL RESPONDENTS 

 When did you first learn about RWCT? 

 How did you learn about it? 

 What did you think of the idea? 

 How have your ideas about RWCT changed over time? 

 What have been RWCT’s greatest accomplishments? 

 What have been RWCT’s greatest challenges? 

 What has been the overall impact of RWCT to date on you and your school? 

 What should happen to RWCT in your school in the future? 

 Would you recommend RWCT to other schools? 

 What should happen to RWCT in your municipality/region/country in the future?  What should 

be the long-term impact?  What will be the greatest challenges? 

 What is your prediction for what will happen to RWCT in the future?  Why do you think this 

way?  (Please provide examples.) 

GENERAL QUESTIONS FOR SCHOOL PRINCIPALS 

 What was your role in bringing RWCT to your school? 

 Did you request that teachers participate in RWCT, or did they decide to participate on their 

own? 

 If you granted permission for teachers to participate, why did you do so? 

 What has been the impact on those teachers’ classes?  The school?  The community? 

 Did you ever require teachers to participate in RWCT activities?  If so, whom?  Why? 

 Do you ever envision requiring all teachers in your school to be educated in RWCT methods?  

Why or why not? 

 What is your school’s policy about in-service professional development opportunities for 

teachers?  (e.g., allowable or required activities, frequency of participation, release time or 

teachers’ own time, provided internally or by external sources)? 
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 Is RWCT one of the few or many professional development activities in which your teachers 

participate?  What are some of the others?  How does RWCT compare with the others in terms of 

quality and effects? 

 How much do you know about RWCT?  Have you participated in workshops yourself?  If not, 

would you like to participate in workshops?  Do you plan to participate? 

 What skills or knowledge does RWCT give your teachers that were otherwise unavailable?  How 

would you rate the importance of these skills and knowledge compared with other aspects of their 

teaching? 

 Would you recommend RWCT to other schools?  Other communities?  The national ministry of 

education?  Why or why not? 

 What resources do you provide at the school level to encourage RWCT activities?  What 

resources do you plan to allocate in the future? 

COUNTRY-SPECIFIC QUESTIONS FOR SCHOOL PRINCIPALS 

Czech Republic 

 Principals in the 4th District, Prague: What has made RWCT so popular in your school(s)?  What 

are the advantages of RWCT teacher training? 

 Principals in the 4th District, Prague: To what extent are students’ parents aware of RWCT? 

Latvia 

 Do teachers in your school exchange ideas more frequently as a result of RWCT?  If so, is there a 

difference in their readiness to share ideas based on the time they have been involved with 

RWCT? 

Macedonia 

 How does the high rate of turnover among school principals in Macedonia affect the RWCT 

program?  (Principals are political appointees and often lose their post in a change of 

government.)  Have project staff made attempts to ameliorate changes in principals? 

 Recently, teachers over the age of 50 were forced into retirement to create employment 

opportunities for younger teachers.  Later they were reinstated alongside their younger 

replacements, creating an overcrowding of teachers at schools.  How has this affected the 

implementation of RWCT?  
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GENERAL QUESTIONS FOR SCHOOL TEACHERS 

 What has been the impact of RWCT on your teaching? 

 Would you recommend the workshops to others?  Why or why not? 

 Initially, did you apply to participate in RWCT yourself or were you asked to participate? 

 How many RWCT teachers are at your school?  Were you the first, or did you begin participating 

in RWCT workshops later?  Did you participate in RWCT workshops alone or with colleagues 

from your school?  How has knowledge about RWCT methods spread at your school?  To your 

colleagues at other schools? 

 What impact should RWCT have on your school and schools in your country more broadly?  

What are the greatest challenges? 

 What other professional development activities have you participated in?  How does RWCT 

compare with those activities? 

 What has been the response of your pupils to RWCT methods?  Their parents?  Your principal? 

 Have other people in the community learned about RWCT?  What has been their response? 

COUNTRY-SPECIFIC QUESTIONS FOR SCHOOL TEACHERS 

Czech Republic 

 Teachers in the 4th District, Prague: What has made RWCT so popular in your school(s)?  What 

are the advantages of RWCT teacher training? 

Latvia 

 Please tell us about your experiences with the RWCT teacher manual.  To what extent were you 

or your colleagues involved in creating it?  How much of an impact has this manual had on your 

teaching?  What kind of an impact could and should the manual have in the future? 
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GENERAL QUESTIONS FOR PUPILS 

 Your teacher (one of your teachers) has participated in an activity called Reading and Writing for 

Critical Thinking, a teaching strategy that is supposed to change classroom practices and enable 

pupils to be more actively involved in their learning.  Are you familiar with the activity? 

 Have you noticed a change in how this teacher has changed practices since beginning these 

activities?  How does this teacher’s style compare with that of other teachers?  Which style do 

you prefer?  Which do you think is better for learning?  Do you think your opinions are very 

similar to or different from those of your classmates? 

 What changes have you seen in yourself and your classmates based on RWCT teaching 

practices? 

 Have you discussed these practices with your friends and family?  What are their opinions? 

 Would you recommend that other teachers learn RWCT methods?  Why or why not? 

 What are the biggest challenges that teachers would have in learning RWCT methods?  What are 

the biggest challenges that pupils would have in adapting to these teaching methods?  Are these 

changes worth the energy? 


