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Helping Students Analyze their
Writing

It is not an easy task for students
to analyze and evaluate their own
writing. When students turn pa-
pers in, it helps them to have im-
mediate feedback from the teacher
or from their friends, especially
when they are dissatisfied with
their work. The teacher can provide
feedback that is constructive by
asking questions like the following:
• “How did you feel while writing

this piece?”
• “What are the strengths of this

piece?”
• “What challenges did you have

while writing this piece?”
• “How did you deal with those

challenges?”
• “Would you like to ask for some

advice before editing your
work?”
After asking the students these

questions, give them some time
during the next lesson or at home
to revise their work. Peer revision
is important – encourage the stu-
dents to look at each other’s work.
The teacher can instruct the class
on how to make revisions. Stu-
dents should also be encouraged
to read the work of their friends,
and make notes and observations
like these:
• An asterisk (*) is used to signify
good language use. Example:
*“This language is very picturesque.
It is easy to imagine the charac-
ters and the setting, because of the
vivid details and the descriptive
words and expressions used” or,
“The language is very natural: the
conversations are interesting, the
sentence structures are varied,
and synonyms are used well.”
• A question mark (?) is used to
signify something that is unclear.

Comments should be used to
specify what needs clarification.
Example: “Perhaps some dialogue
would make the situation clearer”
or, “Maybe the story needs expres-
sions that are more precise…?”

By the time the students have
finished reading, they should be
ready to explain what they liked
best about the work, and to ask
about places that they found
unclear. The students might also
offer recommendations on how to
improve the work. Of course, the
authors are free to agree or dis-
agree with peers’ remarks.

After revising, the students
enter a final, reflective discussion
of their work. The teacher can ask
questions like:
• “Did you learn anything from

discussing your work with a
friend?”

• “If so, what was the most impor-
tant new thing you learned?”

• “If not, what do you think
would be more useful?”
My hope is that students will

learn that analyzing and cri-
tiquing each other’s work is a
valuable way to learn to improve
their own writing.

Raimonda Jariene, Lithuania

Expanding Your Writing Toolbox
Often students are not aware of

or do not use the rich vocabulary
that our languages have to offer.
If, for instance, I am trying to
strengthen young writers’ use of
verbs, I might take a simple verb
like “walk” and begin with the
sentence “I walked home.” I ask
the students if they have an image
of me as I walk. Can someone
show me? A student then comes
forward and “walks” across the
front of the room.

“No,” I say. “That’s not how it
happened at all.” And at this point
I may “limp” or “hobble” across
the room. Can anyone give me a
verb to describe how I got home?

I then go on: “What about if
you are late? How might you
describe your motion?”

As students offer words like
“race” home or “dash” home or
“run” home, I begin writing them
on a long sheet of paper. (Paper
used in adding machines works
really well for this.)

When they have added all the
words they can for moving quick-
ly, I label the paper “Ways of
Getting There,” and we then
include “walk” and “hobble” and
“limp” to the list.

Students are then invited to
think of more words to describe
“ways of getting there” – amble,
dance, skip, etc.

It is important to leave this
paper up on the wall and as
people think of new words to
describe the motion (or when they
come across words in their read-
ing) that tie into your “word of the
week” they are invited to add
them to the list. The teacher
should add words also.

Wendy Saul, USA
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An Observation Game
This game is an adaptation of

an activity sometimes used in
foreign language classes to help
students become more precise in
their use of descriptive language.
It encourages careful listening,
questioning, joint decision-
making and modification of
decisions in the light of feedback.

Instructions for the
observational game
In each pair, one student should

receive form A and one form B.
Pairs of students must not be
able to see each other’s form.
Students look at and describe each
picture in turn. The objective is to
decide whether the picture they

are looking at is the same or
different. They should question
each other to clarify points of
detail. When the pictures are
different, the differences are
sometimes very small.

When most of the students are
half way through the game, tell
them the answers for the first few
pictures. Students who have got
wrong answers can then work on
making their descriptions and
questions more precise.

At the end of the game, students
can look at each other’s forms and
check their results.

The game can be adapted for
use across the curriculum. The
forms provided here contain a
mixture of images, but you can

prepare forms that are subject
specific. For example, students
can compare drawings of insects,
geometrical diagrams, country
outlines etc. The content of the
illustrations will determine the
type of vocabulary used by the
students. The game can be played
with a larger or smaller number of
cells, and the level of detail within
each illustration can be graded to
vary the level of challenge.

Answers to the example forms:
1 different; 2 different; 3 same;
4 different; 5 same; 6 same; 7
different; 8 same; 9 different; 10
different; 11 different; 12 same;
13 same; 14 same; 15 different.

George Hunt, Great Britain

1

4

7

10

13

2

5

8

11

14

3

6

9

12

15

1

4

7

10

13

2

5

8

11

14

3

6

9

12

15

Form A Form B


	volume 3 number 3 2002

